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Introduction

As the high school dropout rate has soared nationwide, educators have initiated
numerous studies designed to assess, profile, and eventually recover lost students.
The usual prescription has been 10 offer vocational training, job placement, skill
remedistion, and/or lab classes as part of dropout prevention and/or recovery
programs. Yet, despite efforts at early identification and program intervention,
large numbers of students still drop out of school prior to securing a high school
diploma.

The myths surrounding dropouts persist despite recent research findings. One
myth is that female students who drop out do so because they are pregnant, although
studies show that 60 percent of female dropouts are not pregnant, Another myth is
that most dropouts leave school due to work-related needs, despite research findings
to the contrary. Studies tell us that dropouts express feelings of alienation and
disenchaniment with school, family, peers, and/or society in general. In*An Essay
on School Dropout for the San Diego Unified School District” (1985), Robert Barr
notes that studies involving interviews with marginal students give a sense of their
experience of failure and alienation from school and their successful peers. Dr. John
Rodriguez, administrator-in-residence on dropout prevention with the San Diego
Unified School District, writes in *Conceptual Definition of a Dropout™:

Dropouts . . . have not found satisfaction with their school experience. [They]
believe that school is not for them yet most understand they need an education.
.. . Most dropouts have poor grades, low self-esteem, and have not been
involved in a strong support system, either academically or personally. . . .
Dropouts do not have a strong peer relationship with classmates who are
successful in school and usually are not involved in extracurricular activities.

When the economic and psychological price of being female is added to what
we know about dropouts in general, the toll mounts. A significant body of research
indicates that young women suffer severe loss of self-esteem as they mature. S.
Smith, in "Age and Sex Differences in Children’s Opinions Concerning Sex
Differences” from the Journal of Genetic Psychology, found that as girls and boys
progress through school, their opinions of boys grow increasingly more positive and
their opinions of girls grow increasingly more negative. Both sexes learn that boys
are worth more (Smith 1939). There is recent evidence, however, that some of these
attitudes are slowly changing (Olsen and Willemsen 1978; Kuhn, Nash, Bricken
1978).
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2 Introduction

Looking atthe economic ramifications of being female, the following hasbeen
documented:

*» Afemale earns 3.65 for every 81 a male earns. Female college graduates earn
less than men with high school diplomas.

* Thereisalikelihood of being ina sex-segregated job if youare female. Women
make up approximately 80 percent of all administrative support and 69 percent
of all retail and personal services sales workers, but only 9 percent of all
precision production, craft, and repair workers. Women form only 38 percent
of all executives, managers, and administrators.

» Thereisahigher incidence of poverty among adult females than in adultmales.
Women represent 63 percent of all adults living in poverty. Low educational
attainmentincreases the chances of poverty (Women's Bureau 1988). Atevery
educational level, women who work year round, full time, eam less than their
male counterparts. In fact, fema.e college graduates who worked full time for
all of 1985 earned less on average than fully employed men with no more than
a high school diploma—$21,362 to $22,852 (Rex 1988).

The consequences of dropping out of school are more severe for a female than
foramale. And b cause femalesand males are dropping outin equal and increasing
numbers, the issue of female dropoutsisacritical one. The 1978-86 San Diego City
Schools Dropout Baseline Study identified 1,877 female dropouts and 2,180 male
dropouts. Female Dropouts: A New Perspective, a report by the National
Association of State Boards of Education (1989), notes that Black females are more
likely to drop out than Black males, and the United States Commission on Civil
Rights (1978) reports that 14 percent of Mexican-American females drop out
compared to 11 percent of Mexican-American males.

Robert Barr notes that students desire to maximize their personal satisfaction
with their educational experience. He points out that students express high levels
of dissatisfaction in two arcas: the need to be personally supported and the need to
meet challenges. 1t is therefore assumed, and hoped, that if a school system
successfully offers personal support 10 each student and enables each student to
successfully meet meaningful academic challenges, the student dropout rate will be
decreased. The Going Places curriculum endeavors to meet this goal.

This semester-long curriculum is designed to increase the self-esteem, leader-
ship skills, and communication, decision-making, and problem-solving abilities of
eighth- and ninth-grade students who are at risk of dropping out of school. The
manual offers procedural suggestions for organizing a Going Places class. Individ-
ual sections adc ress administrative support, the role of the teacher, identification of
students, curriculum implementation, parent involvement, and trapsition to high
school. Detailed lesson plans help students to identify and evaluate their values and
biases to increase their understanding of themselves; learn to communicate in
positive ways with their peers, parents, and others; and discover new ways to build
on the strengths and weaknesses they have identified.

12




Goals and Objectives

The Going Places Program was developed to address the following specific needs:

+ build seif-esteem

* increase a sense of beionging—to a group or school

» improve problem-solving and dccision-making skills

» develop leadership skills

» begin high school with success experiences

« involve parents in the education of their children

Although the primary goal of the Going Places Program is to ensure student
duration and graduation from high school, this cannot be determined immediately
by the Going Places teacher. Nevertheless, measurement of program objectivescan
provide valuable short-term feedback. Each teacher can and should look at the
following objectives and attempt to determine their successful attainment. Insome
cases, specific measurement instruments are suggested.

Objective 1:

Objective 2:

Objective 3:

Increase Students’ self-esteem. A shcrt self-esteem evaluation
sheet can informally mcasure changes in sclf-esteem. One is
included in appendix B, or you can create one. Administered atthe
beginning and the end of the semester, the evaluation can serve as
a pre- and postmeasure of the students’ successes.

Provide at-risk students, particularly females, with leadership
skills that enable them to actively participate in programs, projects,
and activities upon entering high school. See the “Transition to
High School” section of this guide for further information.

Increase the employment awareness and potential of students,
particularly females of color, through field trips to work sites,
career awareness activities, and the development of goal-setting
and decision-making skills. See the “Enrichment Activities” sec-
tion of this guide for field-trip planning suggestions. Career

13



4

Goals and Objectives

Objective 4:

Objective 5:

Objective 6:

awareness, goal setting, and decision making are units within the
cusriculum.

Maximize a successful transition from eighth or ninth grade to high
school. See the “Transition to High School” section of this guide
for further informat.on.

Reduce the absenteeism of participating students. A comparison of
the participating students’ last three weeks of school attendance
before entering the Going Places class with the last three weeks of
the Going Places semester will provide some indication of short-
term impact.

Involve parents of participating students in motivating their chil-

dren 10 stay in school. See the “Parental Involvement” section of
this guide for further information.

14



Building a Successful Prc;gram

Start Up

As with all successful programs, administrative support is essential to the Going
Places Program. The site administrator plays a pivotal role in the successful
implementation of the program, from determining scheduling of the classto lending
credibility and heightening the impact of the curriculum on the students and the
larger school community.

Once approval to conduct the Going Places class has been given, the teacher
and administrator will need to attend to the following procedural details:

« Schedule the class (with a course number) into the second semester’s master
schedulz. Going Places will most likely be designated an elective class and
scheduled as a regular class period.

« Begin identifying students, using the criteria included in this guide.

» Share the Going Places Program and concept with all staff at a faculty meeting
and in a memo. Seek referrals on students who would be good candidates for
thisprogram. Alert staff members tothe fact that the class may be going on field
trips, and students will need other teachers’ permission to participate.

+ Afterstudents have beenselected, send aletterto parents informing them of the
special program being offered for their children. If possible, make telephone
contact with each parent to discuss the program.

e Become familiar with the Going Places curriculum and objectives. Note
audiovisual and supplemental materials suggested for the first nine weeks, and
order them as needed. )

» Arrange regular meetings between the Going Places teacher and counselors to
discuss the program, including specific concerns and needs.

After the class has begun, administrative support is best utilized in the form of

« periodic class visits—to keep in contact with the coursework and progress.
This also reinforces the importance of this class to the students.

» regular meetings with the teacher to stay informed of concerns and needs.

19




6 Building a Successful Program

* endorsement of the program at faculty meetings, highlighting the goals and
objectives. Periodic updates on class activities can be shared through staff
memos or at meetings. ,

* familiarity with the curriculum in order to encourage, support, and offer
constructive criticism as needed.

Identification of Students

Because time is need to identify, recruit, and process students, it is recommended
that the Going Places class be conducted in the second semester of the school year.
The identification of students, then, should begin soon after the first quarter.

The identification and selection of students for the Going Places Program is
perhaps the most critical factor aside from the selection of the teacher. The students
who are chosen should be the ones with the most pctential for success in the class,
as well as those who are the most needy. Identifying the best candidates can be
tricky and somewhat risky. Therefore, it is essential that those doing the selecting
fully understand the rationz!< and the goals of the Going Places Program.

As discussed in the Preface, Going Places is a dropout intervention program
that addresses the potential dropouts’ low scif-esteem and feelings of alienation
from the school culture. Studies on dropouts in the San Diego Unified School
District and nationwide have shown that dropouts express feelingsof not belonging,
failure, and being unwanted. Potential dropouts also participate less in academic
and extracurricular activities, again indicating feelings of alienation.

The Going Places Program seeks to ameliorate these factors with a strong
curriculum of self-discovery, decision making, problem solving, leadership skills,
and careerawareness. Through discussion, exercises, and cooperative group work,
students learn self-worth and respect for one another. They practice and gain
confidence in their ability to set goals, work cooperatively, and take responsibility
for their actions.

It is important not t» sabotage the progress of the class with anunworkable core
of students. Though suggested identification criteria follow, the highest priority
should be given to teacher and counselor rccommendations.

All staff should be informed of the goals and rationale of the Going Places
Program, and then asked to refer students who would benefit from such a program.
It should be stressed that this program is not a “dumping ground” or a remediation
program, but an enrichment class. Recommendations should be reviewed by the
counseling and administrative staff, and a tentative list of candidates drawn up. An
attempt should be made to balance the class by gender and ethnicity.

Composite Traits of a Going Places Student
Although the process of student sclection relies heavily on teacher and counselor
recommendations, we have identified a few criteria that can be used as sccondary

indicators of a possible Going Places candidate.

» Antendance. The student attends school fairly regularly. She/he may be
habitually tardy, have a few truancies, but for the most part is still in school.

* GPA. The student maintains a low grade point average. More than likely, the
GPA will range from 2.9 to 1.0, with severe fluctuations.

16



Building a Successful Program 7

» Disciplinary action. The student displays negative behaviors and actions due
to frustration and failure, which are good indicators of a potential dropout. (The
sole use of this criteria will net far more boys than girls. A greater number of
dropouts display little or no disciplinary problems, quictly slipping away.)

s Activities. The student shows little or nointerest in scademic or extracurricular
activities. Typically, the student belongsto a“fringe” group or appearsto have
no close friends.

» Classroom behavior. The student usually sits in the back or side of the room.
She/he rarely participates in class discussions, rarely initiates interaction with
the teacher, shows little interest in the subject, sometimes engages in playful
behavior, but for the most part is not “in” the class. She/he appears to be
marking time until class is over.

Recruiting Identified Students

Because Going Places is usually offered as an elective class, students are given 3
choice of enrolling. Recommended students should be called in for a personal
conference, informed of the program, and strongly encouraged to enroll. The
administration may decide to simply inform students that they are enrolled in the
class, but the best method is to allow students a choice.

When discussing the class with a student, tact and diplomacy are necded.
Emphasize the enrichment end skill-building aspects of the class and the potential
the student has demonstrated. Students should be told that they were specially
selected by their teachers and counselors and that the purpose of the class is to
enhance their success in school and life. At no time should it be mentioned that this
is a dropout prevention class, and all commenis on students’ chances for success
should be positive, constructive, and productive.

Either before or after the conference with the student, make calls to inform
parents of their children’s opportunity to take the Going Places class. If a student
is undecided or reluctant, parental encouragement or opinion may be the deciding
factor. Parentcalls should be made to encourage parental support and involvement,
even if the student agrees to enroll in the class.

Once the class enrollment is firm, some thought should be given to the make-
up of the class and placement options if a student cannot function within the
framework of the program. The Going Places curriculum isan elective class, soany
student taking the class has chosen to participate. This would include students who
were recruited and/or strongly encouraged to participate. Some students might be
reluctant to share information about themsclves until a strong level of trust is built
up. Thefirst few weeks of the programare designed tobuild trust and asense of team
unity, in order to provide an environment conducive to sharing personal informa-
tion. Asthe class progresses, some students may begin to misbehave by acting out
or asserting their leadership in a negative way. These assertions could undermine
the teacher’s authority and waste valuable class time with discipline problems.
Consider having a private conversation with these students to discuss the goals of
the program and expectations forbehavior intheclass, Ifthe misbehavior continues
to detract from class time, it might be necessary to have students select another
elective.

ERIC -7




8 Building a Successful Program

Role of the Teacher

The role of the teacher in the Going Places class cannot be overemphasized. Many
studies have identified the teacher as the most important person in the classroom and
the determinant of a student’s self-esteem, achievement, and aspirations.

Because Going Places is essentially a class in human development, the role of
the teacher is & special one, balanced between facilitating discussion and growth on
one hand and teaching new concepts and strategies on the other. The teacher must
be equally adept in guiding group dynamics and leading discussions on race and
genderissues. Certain assumptionsabout the teacher’s background andabilities are
made in the curriculum. Among these are that the teacher is

* comfortable discussing delicate subjects, such as sexuality

e sensitive in both language and behavior to damaging racial and sexuai stereo-
types

» aware of different cultural and cthnic backgrounds and how these will be
exhibited verbally and nonverbally during discussions

» knowledgeableabout theissues that have meaning for girls atrisk and about the
special needs that result from fl.0se issues (see “Composite Traits of a Going
Places Student” section)

If the image of “superteacher” comes to mind, you are not far off. The
development of scif-esteem, personal goals, and internal ego strengths demands a
far different approach than the traditional teaching methods.

Indeed, mainstream teaching methods simply do not attract or stimulate many
of the students who will be in the Going Places class, students who are often passive
and uncommunicative in the traditional classroom. The questionnaires, work-
sheets, and exercises in the Going Places curriculum not only demand that students
respond, but frequently elicit highly personal, even *“heavy,” input. Consequently,
teachers must have the background, skills, and personal qualities to build the
atmosphere of trust and mutual respect that will be necessary 1o encourage full
participation. During discussions, the Going Places tescher must be constantly on
the alert for verbal and nonverbal clues that signal negative reactions to class
proceedings and be skilled at redirecting and defusing tension. Inthe Going Places
classroom, an iradequately trained or poorly prepared teacher will do more harm
than goor..

Thix, curriculum includes lessons that require a variety of teaching styles with
which the teacher should be familiar, including Socratic tesching, cooperative
learning, interactive learning, and“partner” talk. For informationon these and other
techniques, contact your district staff development office, college library, and/or
collcagues.

To achieve the most impact and make the most effective use of the curriculum,
the followiny information and guidelines should be understood:

* Students in the class are active participants in the process. Unlike a typical
classroom where students tend to be passive followers of directions, Going
Places encourages students to think independently, question conditioned
responses, and believe in themselves. This can be threatening if the teacher is

18



Building a Successful Program 9

not fully prepared to accept and allow the development of identity and
personhood.

« Much of the Going Places curriculum consists of the discovery, development,
and prizing of self and others through class discussions, journal writing, and
group activities. The teacher acts 85 the facilitator of this process. As a
facilitator, the teacher guides the process by ensuring that each student has an
opportunity to respond or interact. The following guidelines from the Telesis
Peer Counseling curriculum summarize the responsibility of a facilitator. The
facilitator

. sets the initial mood or climate of the class experience.

- elicits and clarifies the purpose of the class.

- encourages learning through discussions and examination of what is said
or expericnced during the class.

- accepts both the intellcctual content and the emotional attitudes in re-
sponding to students.

. is a resource and a role model while demonstrating an activity or skill.

- trusts that cach person can sharc the responsibility for what happens by
insisting on cqual contribution 10 a discussion. This sharing of responsi-
bility allows students to have more control over what happens in a group.

» Effective use of the Going Places curriculum and achievement of program
goals depend upon the development of trust and cohesion within the class. The
initial sections of the curriculum devote the majority of the time to introductory
activities and learning to work in a cooperative group. It is important to
establish rapport and trust with the class and consistently reinforce the parpose
and goals of the program.

» Cooperative lcarning groups are an cssential part of Going Places. Eventhough
group work can be noisy and trying at times, it is important to remember that
students are lcarning about themsclves and others by working in groups.

* An emphasis must continually be placed on the imporiance of the code of
confidentiality for all Going Places students. Students must fecl free to share
inclass without fear of gossip. (Students mustknow, however, thatif ateacher
suspects thata student’s physical welfare is indanger, he/sheis required by law
1o report it 10 the proper authority. Suspected child abuse, intentions of suicide,
or other dangers must be reporied.)

« 1t is essential for the Going Placcs teacher to maintain a nonjudgmental,
accepting atmosphere in the classroom. Role modeling these attitudes is one
of the best ways to instill understanding in students.

A final note: While students must be made to feel comfortable and supported
when sharing controversial opinions, racist and sexist remarks should not be
allowed to pass unchallenged. The skilled facilitator will recognize such remarks,
preferably without acknowledgng them, and extract a challenge from other
students rather than responding /) m- or herself. (For example, “Is that true of all
African-Americans?” or “Do the {.malcs agree about that?"™) Atthe same time the
teacher must be careful not to objectify fumales or students of color by placing the
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10 Building a Successful Program

responsibility for challenging racist or sexist remarks solely on them. Finally, if
there is no response from the students, the teacher must be willing to step in to
confront the speaker, without passing judgment or criticizing, butby requesting him
or her to justify or clarify the position taken.

Clearly then, there are specific personal qualities and professional skills needed
to successfully teach the Going Places class. Teachers with reservations about
implementing the curriculum should consider contacting a counselor with experi-
ence working with diverse groups. In addition, teachers may practice facilitator
skills and gauge their comfortin dealing with the issues presented by completing the
student worksheets with other staff members in advance of each lesson.

Curriculum implementation

The Going Places curriculum is sequential and comprehensive. Its goals are to
increase students’ feelings of self-worth, success, and sense of belonging to the
school. The program is dependent on the developmental steps written into the
curriculum and would suffer in effectiveness if used piecemeal. To effectively
implement Going Places in the classroom, the following hints may be helpful:

*» Read ahead and prepare. Each week of lessons is preceded by a profile of
additional materials nceded for the week. Safeguard yourself against surprises
by looking over individual lessons at least one day in advance, as well. This
way, you can personalize the lesson with your own illustrations or insights and
also feel confident and comfortable. Think through questions and discussions,
and prepare additional questions as needed.

* Beflexible in the classroom. The lessons may or may not turn out the way you
expect. If the unexpected happens, but is a positive experience for the class,
relax, and let it flow. If nothing happens or a negative experience occurs, take
control of the situation and move on. You will find that as students grow and
take responsibility for themselves, the class can, and often does, teach itself.

*» The classroom might be arranged in small groups, one large circle, or other
configuration conducive to group discussions. To help them relax, students
might be permitted to drink juice or water (no sugar-laden sodas or juices) or
eat snacks, to sit on the floor or on pillows, or to sit in less lighted areas of the
room. It is important to note that the discussion from the small group and
cooperative lcarning activities will increase the noise level and movement in
the classrooms. The noise level and movement should be within your own
comfort range and at no time should it be loud enough to disturb other
classrooms. Remind students to use low voices.

» Be patient. Remember that everyone learns at different rates and will develop
theirawarenessdiffcrently. Use a varicty of experiences (auditory, visual, oral,
kinesthetic) to facilitate whole-brain learning. Low achievers often have a
difficult time understanding and accepting differences, so encourage students
to be patient with themselves and others.

The Going Places curriculum is presented in a standard format. The features
listed below will aid the teacher in reading the manual and delivering the concepts.
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» The“Going Places Calendar” (pp. 18-21) cutlinesthe class curriculum, detail-
ing the daily focus. An asterisk (*) on a caizndar day indicates special
preparations are required for that dzy’s activities.

« Eachweekbegins witha“Planning Guide.” This guide isa listof all additional
materials and supplies, including audiuvisual materials and extra staff needed
fortheweek. Look through all eighteen planning guidesat the beginning of the
semester, since some arrangements need to be made well in advance of the
lesson day.

* Individual lessons are composed of the following four components:

Introduce the Lesson. This section reviews previous learning and introduces
the day'’s lesson.

Present the Lesson. This section includes the major concepts and activities to
be presented, including script and discussion questions.

Follow Up. This section closes each lesson, either by summing up the activity
or sharing additional information.

Looking Ahead. Thissection previews what will be happening in class the next
day. It helps students see the connection between lessons.

« Supplemental activities are provided at the end of most weeks and may be used
as alternative activities or to reinforce the skills introduced in other lessons.

« Altemnative activities are provided when there are questions regarding the
availability of materials or the feasibility of the reccommended activity.

* Lesson plans for Fridays are deliberately light to facilitate their completion or
allow for review of the week'’s lessons.

To hold students’ interest and to increase their involvement, the Going Places
Program incorporates variety into the curriculum. Cooperative learning in small
groups is one way 10 assist students in learning content and increase group
dynamics. Most students in the Going Places class have not experienced much
suceess in school. The competitive or individualistic teaching styles found in most
classes works to the disadvantage of many of these students. Ethnographicresearch
reveals that in traditional classrooms, teachers do about 80 percent of the talking
while students are expected to be passive observers. With cooperative groups,
students become more involved in the leaming process and less passive.

While there is a great deal of research that shows cooperative leamning is
effective in promoting academic achievement, the primary reason for its inclusion
in the Going Places curriculum is its proven effectiveness in social development.
There tends to be considerable peer regulatios, feedback, support, and encourage-
ment of learning in cooperative groups. Students tend to like eachother better when
they work collaboratively, and this in turn increascs their motivation to learn.

Group learning is not a new concept. However, many teachers tend not to use
cooperative groups because of past negative experiences with groupwork, negative
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experiences by others, propensity toward lecture-style teaching, or fear of the
unknown. Also, not all teachers are comfortable with the noise or movement of
students during class. Other teachers might not know sufficient discipline tech-
niques necessary 1o keep the groups manageable and on task. Still other teachers
may have worked for administrators who preferred to have “lecture type” traditional
quiet classrooms with students sitting quietly in rows. Atothertimes, new teaching
techniques are avoided because of fear of the unknown and/or skepticism of
anything different. The attitude “This has worked for me so far, so why fix it” also
deters the use of different teaching techniques. Working in groups is different from
using traditional techniques, and teachers have a grester opportunity to ask higher
order questions and 10 help students take responsibility for theirown learning. Once
teachers begin using groups and notice the increase in student leaming and
motivation, they often use this technique for the majority of classroom activities.
Basic guidelines, management pointers, and a getting-started plan for cooperative
groups are included in appendix A.

Brainstorming is another way to comfortably involve students in class partici-
pation. The Going Places curriculum uses a type of brainstorming called “cluster-
ing” or “mindmapping.” This free-fonn, visual brainstorming promotes whole-
brain involvement. Clustering is the free association of ideas derived from a word,
idea, or phrase. The use of “bubbles” and lines to form the associationbetween ideas
tends to eliminate judgment and prioritizing of ideas. *Mindmapping” then takes
place when the elicited ideas are organized into cohesive units. A good source for
more informationon clustering is Writing the Natural Way by Gabriele Lusser Rico.

Enrichment Activities

The Going Places Program is complete in itself and can be taught strictly from the
curriculum guide. However, enrichment activities bring an added dimension to the
class. These activities can range from specia: speakers to field trips to school or
community service projects. Most of the arrangements can be handled by someone
other than the teacher—e.g., by support staff. An additional benefit of enrichment
activities involving community/business people is the promotion and publicizing of
the Going Places Program. The dropouts’ impact on the business community, and
society asa whole, is significant. Businesses are wellaware of the need for a literate,
educated labor pool from which to draw.
Below are some ideas for enrichment activities.

* Special speakers. These can range from community and business leaders to
high school counselors, parents of students, or older students. Generally, the

speaker should

- be a positive role model

- have an inspirational message about success, staying in school, and/or
information necessary for the students’ education or careers

- be representative of the different racial/ethnic groups and both genders
(Ideally, speakers should represent both sexes in nontraditional careers
and should serve as role models from diverse ethnic backgrounds.)

- have some experience speaking to youths

There are many community-based groups whose members specialize in
speaking to students about staying in school. The military, most service clubs,
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and some businesses often provide this service. Your district may even have
a business or community liaison who recruits speakers.

» Fieldtrips. Fieldtripstolocalbusinessescanbe a worthwhile career awareness
opportunity for the students. Used to enhance the career lessons, field trips can
lay the groundwork for goal setting and can present a unique opportunity for
students 10 see cooperative groups in action. The feasibility of field trips is, of
course, dependent upon funds for transportation (if needed), administrative
approval, and interested businesses.

e School/community services. School or community service projects can be an
exciting and rewarding experience for both the students and the school. The
Going Places curriculum offers opportunities for school projects, such as peer
tutoring, as a way tobuild identity, class status, and feelings of belonging to the
school community.

Planning Guide for Speakers and Field Trips

Supplementing the Going Places class with speakers and field trips can be an
enjoyable as well as valuable experience. Careful planning will help ensure the
most effective and efficient use of these enrichment activities.

Contacts: Where and how 1o find speakers

» Most special programs (gifted, special education, second language, drug
education, and dropout programs) have resource or speaker lists available.
Check these lists to find suitable speakers.

« Askother teachers for recommendations. Itis especially helpful if the teaches
has personally heard the speaker.

« Ask students if their parents, other relatives, or friends would be interested in
sharing information about their jobs, careers, or lives.

« Most executives/administrators would be flattered to be asked to send a
representative to speak about the business. This is a good opportunity to
publicize the program and ask about the possibility of a tour.

» Some possible prospects include:

- Laocal utility company—Every student is a future customer. Most utility
companies have extensive community public relations departments and
are usvally eager to capitalize on promoting education.

- Local telephone company—For the same reasons given above these
companies are usually happy to send representatives to speak to groups.
However, with the breakup of AT& T, many phone companies no longer
have the resources to support community services. Check with your local
company to see if it provides services,
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- Military—The armed services hsve begun programs encouraging students
to finish high school. These programs usually include audiovisual
presentations with short talks. An excellent math/science presentation
given by the navy emphasizes the need to continue taking upper level
math/science coursss in high school to keep career options open. These are
usually not recruitment drives, but check with your local contact to make
sure,

- Larger businesses in your area—These businesses have an invesiment in
the number and quality of graduates produced by the school system, so
they would most likely be interested in providing aspeaker. They may also
be interested in giving student tours.

» Tips about calling: Staff at most businesses will not have the time to listen to
alengthy discussion about the Going Places Program, so have a shori summary
of Going Places ready when calling. Include in your summary the most recent
dropout figures in your area and a discussion on dropout programs already in
place, and why the Going Places Program is different. Acknowledge the
contributions the business has made to the community, and give positive
reasons why you called them (i.c., since they are the largest employer in the
area, they have a vested interest in the quality of graduates). Also inquire ifa
student tour would be possible.

* Tips about scheduling: Scheduling will be at the convenience of the speakers,
so be flexible in your planning so you can coordinate your lesson with their
topic. Arrange 8 preliminary meeting or phone call 10 prepare the speaker for
the class presentation. Most adults have not been ina classroom since their own
school days and might feel somewhat insecure or unprepared tospeak tojunior-
high school students. Prepare the class as well. Discuss the background and
company of the speaker beforehand, and prepare follow-up questions.

After the speaker’s presentation, have students write thank-you notes or sign
a thank-you letter for the speaker. Send a personal thank-you lester to the peaker,
with a copy to her/his superior (see sample copies of thank-you letters in appendix
B). Good public relations can go 8 long way in enhancing school-business
opportunities.

“ield trips: Where 1o go, how to get there

* Initial field-trip contacts can be arranged in much the same way as speakers;
however, there are additional procedures and regulations that must be fol-
lowed. Your state education code has laid out clear procedures for initiating
and conducting a field trip. Check with your administrator for the step-by-step
guidelines. (A checklist is included in appendix B for California school
districts; however, your school district or school may have their own regula-
tions.)

» The deciding factor for all field trips is transportation. How to transport
students from school to a business, as well as how to pay for that transportation
are importan; areas to be considered before arranging a tour with a company.
Clear budgetary matters with the school administrator; there may be special
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district funds or program funds that can be tapped. Other possibilities for
funding might be the local PTA or student council, local community groups, a
student-sponsored fund raiser, or, as a last resort, the business you wish to visit
may agree tosponsor the trip. Once funding is cleared, contact businesses and
arrange dates, completing and submitting whatever forms are necessary.
Usually your school secretary can help you with the right forms, or ask the
personinthe transportation department for assistance. ltisa good idea tomake
acall tothe transportation company the day before the field trip to confirm dates
and pick-up and drop-off times.

Each student must have a signed parent permission slip on file to be able to
participate in the field trip activities. If plans are mad«. for more than one field
trip, a parent permission slip with all dates and destinations can be used to save
time. A memo will need to be sent to the staff at least two weeks prior toa field
trip, notifying them of the trip and time alloted for it. A few days before the
event, a second notice should be placed in staff mail boxes and on the bulletin
board. Students may need to get other teachers’ permission to attend. This is
where careful and consistent promotion of the program to the staff pays off. If
staff members understand the goals of Going Places, they are usually suppor-
tive and more than willing to allow studenis time from their classes 1o attend
a field trip.

The day before the trip, go over trip guidelines and behavior with students.
Remind them that they will be visiting a place of business as guests. Arrange
to meet the students in your room or a central place on the day of the trip. When

you return, be prepared to write passes for students 1o go to their next class or
to their lockers.

The day after the trip, debrief the students about the tour. Have them wrile
thank-you notes or sign a thank-you letter to the business, organization, or
individual who gave the tour. Include your own thank-you letter to the contact
person, sending a copy of the letter to the president of the company or the
contact person’s supervisor. Again, good public rclations and courtesy may
win endorsements and open other doors for the Going Places class.

Possible field trip prospects can be the same as the speakers list and should
include:

- Computer/microchip industries—This is a burgeoning industry and a
future career option for students. There are many levels of jobs with
corresponding educational requirements. Again, emphasize that students
have tostay in school and take math/science courses to participate in most
of the occupations available in one of these companies.

- Medical careers—Arrange a tour of a Jocal hospital; a teaching hospital is
best and would more likely be open to a tour. There are a weaith of
positions in the medical field that need only a few years training after high
school. Point these out to students.

- Service industries—These include industries that service tourism, the
general public, and the city at large. Hotels, civil service departments, and
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Parent involvement

volunteer organizations are not usually set up to manage a tour, but they
are certainly worth a phone call.

- Media—Most television, radio, and newspaper companies have regularly
scheduled tours of their facilities. Check on the possibility of seeing alive
show.

Perhaps the most difficult and sorely needed element to the success of any school
program is the support and involvement of parents. Though not dependent on
parental involvement, the Going Places Program encourages and seeks to foster
better home/school relations and communications. If parents and school personnel
take an active interest in their welfare, students will feel more a part of the school
culture. The reality of most situations, however, is that ofien parents of high-risk
students are no! involved, due tc a variety of circumstances. Regardless of the
obstacles, parent involvementshauld be solicited and strongly encouraged through-
out the program. An initial parent meeting or letter informing parents of their
children’s enrollment in the Going Places class and the purpose of the program is
essential. All written communications should be followed-up with phone calls.
This does not necessarily have to be done by the teacher; the head counselor or
someone familiar with the program can make the contact,

Even when extra consideration and time is put in, it doesn’t always get the
results desired. At the two pilot schools, phone contact was made 1o all parents of
potential students to explain the purpose of Going Places and to get their permission
to enroll their children in the class. At the same time, parents were notified of an
Going Places orientation meeting to be held at the school. Though most parents
gave their approval and expressed enthusiasm for the program, only two attended
the orientation meeting. This is a common problem with parents at the secondary
level. If lime and resources permit, it is a good idea to make a second call to remind
parents Of the meeting and/or send a “catchy” flier to their home as a reminder (a
sample flier is included in appendix B).

The parent orientation meeting should include, at 8 minimum, a welcome, staff
introductions, and overview of the program objectives and activities, and a ques-
tion-and-answer session (see sample agenda in appendix B). In addition, there
should be a brief discussion regarding the obligations/roles of parents, t=achers, and
students, and all parties involved should sign the program agreement contracts.
Parents should also fill cut the “Parents Meeting Survey” form and the “Parent
Orientation Meeting Evaluation” form to ensure that they understand the material
covered, and so that information on their children’s necds can be incorporated into
future meetings or the program. (Appendix B contains sample copies of all
materials necessary to conduct a parents meeting, including the program agreement,
parent survey, and meeting evaluation forms.)

The best promoters of the Going Places Program are the students themselves.
If they are having a good experience in the class, they will tend to talk about jt at
home. Parents may show more interest as the semester progresses due to their
children’s reports.

Try to keep parents informed about class progress and special events through
anewsletter. The newsletter could be done as a class project written by the students,
or it can be a short letter written by the teacher (see sample letter in appendix B). It
could include summaries of the presentations of guest speakers, information about
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the past and future field trips, and results of class projects. Done as 3 class project,
the newsletter can be an interesting and continuous activity in communications and
wriling to a specific audience.

Transition to High School

Anappointment with the high school principal and head counselor or the counselor
designated to receive the incoming class should be made in March. (Se¢ Week 18
for details.) High sci:~ ; martriculation begins in April, and the counseling office
can more easily handle special arrangements while doing the usual scheduling and
enrolling. The Going Places teacher, the school administrator, or a counselor
familiar withthe Going Places Program can handle the transition plans. Tofacilitate
the first meeting, a letter summarizing the Going Places Program and the purpose
of the meeting should be sent to the high school principal. In addition, atelephone
call from the Going Places school administrator should be made to the high school
principal to endorse the Going Places Program.

During the meeting, emphasize the rationale of the program and the need for
high-risk students to feel success and a sense of belonging. Participation in the
Going Places class is only a start; participation in high school programs will enable
students to use and continue building their skills. This is a good time to explore the
possibility of the Going Places class visiting the high school or having special
speakers come tothe class. The Going Places curriculum has lesson plans and days
allotted for high school and guest speakers visitations.

One way 1o aid the students’ transition to high school is to work with the high
school counselor to place Going Places students in service positions, a special
enrichment class, and/or extracurricular activities. The service positions can be
office, library or counseling monitor, classroom aide, or an appointed position in
student government; special classes include human development classes, such as
peer counseling and interpersonal communications. A survey of the students’
interests and preferences should be made before placement.

It will be up to the high school administration and counseling office to decide
how to proceed with the assignment of Going Places students intoservice positions
orclasses. The Going Places teacher can offer assistance, but it is incumbent upon
the high school personnel to complete transition plans.
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Going Places Calendar (Weeks 1-5)

MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY
Course introduction. Film: "One of a Kind.* Begin journals. Human Bingo. How Am | Unique?
or
Self-Esteem |Student introductions. | My Feelings Star. Student interviews. Pooling Faults and Photograph students.
Flaws.
How Do | Rate?
LESSON 1* LESSON 2* LESSON 3* LESSON 4* LESSON 5*
Broken Squares. Videotape: "Being Replace the Negative. Positive Bombardment. |[How | See Myseli/How
Yourself." Others See Me.
success or Emphasize the
NASA Decision Positive.
by Consensus.
LESSON 6* LESSON 7* LESSON 8 LESSON 9* LESSON 10
Ground Rules for Ranking Our Values. Survival Game. Values Auction. Begin values projects.
Values Exercises.
Values 1 ,
Values Voting.
LESSON 11 LESSON 12* LESSON 13* LESSON 14* LESSON 15
Values Continuum. Work on values Process of Work on values Present values
projects. Discovering Values. projects. projects.
Values 2
LESSON 16 LESSON 17* LESSON 18* LESSON 19* LESSON 20
Nonverbal Send a Diagram. Is Anyone Really Mystery Game. Quiz:
communication. Listening? Communications.
bommunicatlom
, 4
b ™ LESSON 21* LESSON 22 LESSON 23 LESSON 24* LESSON 25

¥

*Lessons requiring preparation in addition to handouts.



Going Places Calendar (Weeks 6-9)

MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY
Brainstorm and write Prioritize goals. Risk Takers. Develop Action Plans. | Quiz: Goals and Action
goals. Plans.
Goal Setting Identify common goals. Refine goals.
LESSON 26* LESSON 27* LESSON 28 LESSON 29* LESSON 30
Develop personal Goals and Success: What Is Decision Steps in the Quiz: Goals and
action plans. Rewarding Yourself Making? Decision-Making Decision Making.
Decision (cards). Process.
Making 1 Everyday Decisions.
LESSON 3t LESSON 32* LESSON 33 LESSON 34 LESSON 35
Advantages and Probable Outcomes. Decision-making case Moral Dilemmas. Quiz: Decision Making.
D i Disadvantages. studies.
ecision Decision-Making
Making 2 Situations.
LESSON 36 LESSON 37 LESSON 38 LESSON 39 LESSON 40
Review and evaluate Videotape: "Seeing Envision Your Life. A New Start. Class party.
class, Yourseff."
Review and/or
Visualization Exercises
LESSON 41* LESSON 42* LESSON 43 LESSON 44 LESSON 45*
34 N1

Q
*Lessons requiring preparation in addition to handouts.

»
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Going Places Calendar (Weeks 10-14)

MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY
Behavior Concept Chart.| Reasons for passive and | Consequences of Assertive Requests. Review passive,
aggressive behavior. Passive/Aggressive/Ass aggressive, and
Assertiveness | lllustrate passive, ertive Behavior. assertive behavior.
aggressive, assertive
behavior. Categorizing behavior.
LESSON 46 LESSON 47* LESSON 48* LESSON 49 LESSON 50
Tutorin Introduction to Learning styles. Task and person Using Task Appraisals | Review task and person
or 9 cross-age tutoring. appraisals. in Tutoring. appraisals.
Class
Projects 1
LESSON 51 LESSON 52* LESSON 53 LESSON 54 LESSON 55
Assertiveneass in Tips for Tutors. Guest speaker on Role play a tutoring Review tutoring.
Tutg:ing tutoring situations. tutoring. session.
Class
Projects 2
LESSON 56* LESSON 57 LESSON 58* LESSON 59+ LESSON 60*
Mindmapping Mindmapping Self-Disclosure Reflective Review
Communication. Feelings. Questions. Responding. communication.
Communication|
Skills 1 Listening Trios. Feelings
Identification.
LESSON 61* LESSON e62* LESSON 63* LESSON 64 LESSON 65
I-Messages. Nonverbal The relationship Roadblocks to Quiz: I-Messages
communication. between verHal and Communication. and Roadblocks.
nonverbal
Communication| communication.
| Skills 2 23
v LESSON 66 LESSON 67 LESSON 68 LESSON 69 LESSON 70

Q
*|_essons requiring preparation in addition to handouts.



Going Places Calendar (Weeks 15-18)

MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY
Introduction to group Group Roles. Square-Off Murder mystery—group | The Survival Game.
dynamics. activity—nonverbal decision making.

Group communication.
Dynamics Group decision making.

LESSON 71 LESSON 72* LESSON 73* LESSON 74* LESSON 75
Introduction to sex-role | Sex-role stereotypes Traditional stereotypes Cinderelia and Prince Review sex-role
stereotyping. throughout history. in the mass media. Charming. stereotyping.

Sex-Role
Stereotyping

LESSON 76 LESSON 77 LESSON 78 LESSON 79 LESSON 80*
Exploring employment | Setand evaluate career Sharing career goals. Expanding Roles. Review careers.
opportunities. goals.

Career Develop action steps
Awareness Career Banner. for career choices.

LESSON 81* LESSON 82* LESSON 83* LESSON 84 LESSON 85
Guest speaker from Review goal-setting Visit high school. Reevaluate self-esteem. | Class evaluation.
high school. concepts.

Bridging to Rainbow Pockets. Celebration.
High School Set goals for high
school.
LESSON B86* LESSON 87 LESSON 88* LESSON 89* LESSON 90*
34 a5

Q
*Lessons requiring preparation in addition to handouts.




Week 1: Introduction to Self-Esteem

Planning Guide

This planning guide alerts you to equipment, materials, special preparations and/or
personnel needed for this week’s lessons, in addition to the handouts orother class

materials for the week.

Lesson1:  GoingPlacesnotebooks, 1 perstudent, 5" x 7" pieces of colored paper,
1 per student

Lesson2:  “One of a Kind” film, projector, screen

Lesson3: Lined notebook paper, 25 sheets per student

Lesson4: 3" x 5" cards, 1 per student

Lesson 5: Camera, film
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l.esson 1

Purpose

Materials

Introduce the Lesson

Present the Lesson

To discuss class procedures and expectations; to get to know one another

Going Places notebooks, “Going Places Course Outline” handout, §” x 7" colored
sheets of paper

Rearrange students’ desks to form a circle or semicircle. (Begin each subsequent
class by arranging desks in this manner.)

Explain the purpose of the Going Places course, and describe what students can
expect from the course. You might begin by stating

“In this class, you will have the opportunity to become involved in a wide
variety of activities and to develop skills that will help you in high school and
also later in life.

“For example, you will learn new skills for making decisions about your
life, from little things like what to wear to school to big things like what to do
with your life after the cighth gradc. You will have a better idea of what you
want out of school next year, and you will have a chance to think about what
you want to be doing in five or ten years.

“This class will also help you learn to express yourself more effectively—
to speak up for yourself and to say what you mean.,

“Finally, the class will give you some valuable skills that will help you
work more effectively with others and develop your own leadership potential.”

Explain the grading system and emphasize the importance of attendance and class
participation. Say something like

“Your grades will be based on quizzes, written assignments, class participation
and contribution to class projects, and your journsals, which you will write in
every week. Your journals will not be graded, but must be completed if you are
to pass the course. Attendance is important. If you're not here, you can’t
contribute.”

Distribute the notebooks and the “Going Places Course Outline” handout.
Briefly go over the handout, and have students put it in their notebooks, where they
will keep all class materials. Tell students they will turn in their notebooks
periodically and if they are to receive full credit, it must include all class materials.

Begin with the activity below. Passouta 5" x 7" piece of colored paper to each
student (or let students choose their own color).

Write four easy-to-answer questions on the chalkboard. Some possibilities
include:

What is your favorite food?

Who is your favorite music group?

What is your favorite movie?

What is your favoriie animal?

What is your favorite place?

If you could be anything in the world, what would it be?
What one thing about school makes you the most angry?
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Looking Ahead

Have students write the answers to the four questions in the four cormers of their
papers. Instruct students to pair off with someone they don’t know and exchange
papers. (You, the teacher, should participate also.,) Explain that each partner will
interview the other and later introduce the partaer to the class. Ask students to try
to find out at least five urique or interesting things about their pantners. Point out
that some people find it hard to talk about themselves, 50 the interviewer may have
to ask some good questions. Remind students that the answers they have just
exchanged give them a head start on getting to know their pastners, Direct them to
write answers to their interview questions in the center of their partner’s paper.

Have students introduce their partners to the class, and collect the colored
sheets, which will be used in lesson 5.

Tell studer  hat tomorrow they will finish their introductions (if not finished
todayjan. .wafilmthatwill beginadiscussion of self-esteem, which meansself-
respect, a positive self-image, or valuing yourself.
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Handout
Going Places Course Outline

Name

Week 1: Introduction to Self-Esteem
Week 2: Introduction to Success

Week 3: Values Clarification 1

Week 4: Values Clarification 2

Week 5: Introduction to Communication
Week 6: Introduction to Goal Setting
Week 7: Decision Making 1

Week 8: Decision Making 2

Week 9: Review

Week 10: Introduction to Assertiveness
Week 11: Tutoring or Class Projects |
Week 12: Tutoring or Class Projects 2
Week 13: Communication Skills 1

Week 14; Communication Skills 2

Week 15: Group Dynamics (Working Together)
Week 16: Sex-Role Stereotyping

Week 17: Career Awareness

Week 18: Bridging to High School
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Lesson 2

Purpose
Materials

introduce the Lesson

Present the Lesson

To understand the concept of confidentiality; to understand the importance of a
positive self-image

Going Places notebooks, “One of a Kind” film (22 minutes), projector, screen,
“How Do I Rate?” handout, “My Feelings Star” handout (alternate activity)

Briefly review the purpose of the Going Places class and the grading system,
explained yesterday.

Tell students that today they will discuss the concept of confidentiality, which
is an important part of the Going Places class. They will also begin talking about
self-esteem, an important building block of success.

Discuss the concept of confidentiality. Some ways that you can reinforce the
concept are listed below. Emphasize the importance of being open and honest with
one another, even though it may not be easy at first. Point out that before members
of the class can be open and honest, they must be able to trust each other and the
teacher. Explain the following idcas:

“Confidentiality means that each of us has the right to share information and
opinions with other members of the class and to know that our words will not
be used against us. Whatever we say to one another during class discussions
stays in this classroom. It is not a topic for gossip in school or anywhere else.

“There is one limit to our agreement of confidentiality, however. If1
suspect that  student is in danger in any way, I am bound by law to report this
information to the appropriate authority. Therefore, I must use my own
judgn-ent in taking action.”

Write a confidentiality pledge on the chalkboard with the students’ help.

“Members of the Going Places class agree that the personal thoughts and
opinions expressed by menbers of this class will remain confidential and will
not be discussed outside of this class” or “What is said here, stays here.”

Ask for questions, and continue the discussion until the class agrees on the
wording for and understands the importance of the confidentiality pledge.

Distribute the “How Do I Rate?” handout. Read each statement aloud and
discuss what it means, if necessary. Have students complete the handout; then
discuss it. Some ways to approach the discussion include:

“Look back over your answers. Do you have some 1s or 257 Most people do.
That means you have some room o grow in how you feel about yourself.
“Now look at your second list. Are there some 3s and 4s? 1f you arc like
most people, there are some things you would like to change abow vourself.
That's what the first few weeksof this course are about. Youwill complete this
cvaluation again, and you should be able to see the changes you have made.”

Introduce the film “One of a Kind.” (If you are unable to use the film, refer to
the alternative activity beginning on the following page.)
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“Today, we will watch a film concerning how we feel about ourselves. Many
of you may have heard that we're supposed to feel good about ourselves. But
itisn’t always that easy. Sometimes other people put us down, and sometimes
we put ourselves down. For the rest of the week we will be talking about self-
esteem: what itis, whatitisn't, and why it’s important. This film will give us
some things to start thinking and talking about.”

Show the film.
Foliow Up Ask students these questions.

1. Isself-esteemthe same thingasbeing conceited? Are kids who brag about their
looks, their clothes, or their skills showing self-esteem?

(It may be that people who brag really doubt themselves and need attention
fromothers to feel good about themsclves. It's like the queen in“Snow White™
who had to keep asking the mirror, “Who is the fairest of them all?” Even
though the mirror answered, day after day, that she was the fairest, the queen
lived in fear of the day the mirror wouldn’t tell her what she wanted to hear.)

2. Do you have to be the best-looking, richest, smartest, most athletic, or most
talented person to have self-esteem?

(If that were true, most of us woulc' be out of luck, wouldn’t we?)

3. Are people who put down others showing sclf-estecm? What does that kind of
behavior really say about them?

(It may be possible that they have to make others look bad, so they can look
good by comparison.)

Alternative Activity To present the “My Feelings Star” activity, select and write onthe chalkboard six
statement starters from the following list:

The two people I admire most arc . . .

My favorite book or movie is . ..

My goals for the future are . . .

Five words to describe me are . ..

Two gualities or traits | look for in a friend are . . .

When I make a decision, I think, fecl, and act. The order in which I do these
things is first . ..

Five things I am proud of about myself are . . .

Life is 8 merry-go-round on which I . ..

When I go someplace where people are using drugs, I feel . . .
The thing I like best/worst about drinking is . . .

Distribute copies of the “My Feelings Star” handout. Direct students to
co>mplete the open-ended statements that you have listed on the chalkboard, writing
their answers on each of the six points of the star. Have students pair up with a
student they do not know. Give them five minutes to discuss their “feelings stars.”
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Follow Up

Looking Ahead

Instruct students to change partners, again pairing with someone they do not know.
Give them five minutes to discuss their “feelings stars” with their new partners.

After students have had the opportunity to discuss their stars with at least two
classmates, have them discuss their responses as a group.

Tell students that tomorrow they will get to know each other a little better by
continuing with the interviewing process.
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Handout

How Do | Rate?
(Self-image Evaluation)

Name

Take a few minutes tothink about yourself. Next toeach of the statements listed below, write a number from 1 to 4, based
on the following choices:

1 = Never True 2 = Sometimes True 3 = Often True 4 = Always True
Answer as honestly as you can. No one will see your answers.
Column A Column B

Things in my life usually turn out well. I hide my real self so people don't
really know me.

I like who I am. I feel embarrassed when people
compliment me.

I decide how goodlamby comparing
myself to others.

I can do a lot of things well.

I am good at helping other people. I try to get laughs by putting people

down.

I enjoy being with other people. I feel there is nothing special about

me.
I can tell other people how I feel about things. I am not very proud of who I am.
When things aren’t going well, I still believe in myself. I wish I were someone else.

1 am good at making choices about my life. I don’t like the way I look.

1 try to do what I think is right, not what my friends I don’t have what it takes to
tell me to do. succeed.

Look back over your answers in column A. If you are like most people, you'll have some Is and 2s. These are areas
where you have room to grow.

Now look at column B. How many 3s and 4s do you have? These are areas you might like to change about yourself.
Growing and changing for the better is what this Going Places course is ail about.

Adapted from "Onc of s Kind" by Mark Scharenbroich. Owatonna, Minn.: School Producis Group, Jostens, Inc. Used by permission.
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Handout

My Feelings Star

Name

Adapted from Telesis Peer Counseling Program. TELESIS Corporation, Inc. Used by permission.
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Lesson3

Purpose
Materiais

Introduce the Lesson

Present the Lesson

To get to know one another better
Going Places notebooks, Jined notebook paper (25 sheets per student)

Remind students of the importance of confidentiality. Briefly, review the film*One
of a Kind"” or review the “My Feelings Star” activity. Tell students that today they
will begin writing in their journals, and they will have the opportunity to continue
getting to know one another better. Journals may be collected biweekly, monthly,
or quarterly, at the teacher’s discretion.

Introduce the journals. Pass out notebook paper. Explain to students that a section
in their Going Places notebook is to be used as a journal. Each week they will
respond, in their notebooks to a specific journal topic.

Write today’s journal topic on the chalkboard.

Five thirgs | like about myself are . ..
One thing about myself I would like to change is . . .

Have students put today’s date at the top of the first page of their journal and
complete the sentences on the chalkboard while you take roll. Remind students that
writing in their journals is one of their class activities and therefore part of their
grade. Emphasize that they won’t be graded on what they write, only on whether
or not they write in the journal. Encourage students to write honestly and
completcly, expressing their feelings as best they can. Tell studentsthatifthey don’t
want you to read what they have written, they should write “DON'T READ" at the
top of the page, and you will not read that entry. Explain the schedule you have
selected for collecting, grading, and returning the joumals.
Introduce the interviewing process.

“We are going to get together in small groups. You will be working in these
groups off and on for the next several wecks. Today you will be interviewing
each other as you did in Icsson 1, only this time you will have a chance to learn
more about each other.”

Divide students into teams of four. The tcams should, as closely as possible.
mirror the class—both males and females, and differing ethnic groups and ability
levels. Have teammates count off from one to four.

Put a list of suggested interview topics on the chalkboard: hobbies, unusual
experiences, life goals, favorite movies, and so on. Inform students that teai ymate
1 will interview teammate 2, and teammate 3 will interview teammate 4. Explain
that the aim 5fthe interviews is to gather information that will be used to introduce
each person to his or her teammates. Suggest that students record information from
the interviews on a piece of paper.

Allow five minutes for interviewing. Instruct teammates 1 and 3 to take one
minute 10 introduce the persons they interviewed. Have students shift roles (the
interviewer becomes the interviewee) and repeat the interviewing process.

Direct each team to engage in a discussion that attempts to discover the
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Follow Up

Looking Ahead

“positive essence” of each of the tcammates so the teammate can be described using
a single word or brief phrase. (For example: gutsy, adventurous, caring, nature-
loving, and so on.)

Have each team member introduce the person he orshe interviewed to the class,
stating the adjective or phrase that best captures the positive essence of that person
and providing a sentence or two of explanation. (Alternative short format:
Eliminate team discussion and have each teammate tell the most interesting,
positive thing they leamned about the other teammate.)

Ask students if they feel they are getting to know one another better and if they are
finding it easier to talk about themselves. Remind students of their confidentiality
pledge, and reinforce its importance.

Tell students that each day they will learn more positive things about one another;
however, no one is perfect. Let them know that the next day they will begin talking
about the factthateach of them has faults and that part of learning to accept ourselves
is to accept our faults.
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Lesson4

Purpose

Materials

Introduce the Lesson

F ;esent the L.esson

To continue leaming about one another; to promote seif-acceptance through the
recognitionthat everyone has faults and flaws; to explore ways of dealing with faults

Going Places notebooks, “Human Bingo” handout, 3" x 5" cards (1 per student)

Review some of the things students have learned abuut one another this week. Tell
students that they will play a game, and then participste in an activity to explore
some of their common shortcomings. Reassure students that the exercise will be
anonymous.

Play “Human Bingo.” Distribute the “Human Bingo” handout to each student.
Have students sign their own name in the center box. Instruct students to circulate
around the room, find a person to fit each description, and have that person sign his
or her name in the appropriate box. Direct students to use each name only once and
to try to ;emember the names of students they don't know. (Depending on the size
of the class and the amount of time you wish to spend on this activity, have students
fill in the card completely, just horizontally, just disgonally, c. just verticaily.)
Conduct “Pooling Faults ana Flaws™ activity. Explain to students that

“one of the ways we hold ourselves back from becoming the person we want
iobe is by dwelling on the negative aspects of our personalities and lives. Ope
step toward becoming a person with a positive self-image is to accept our flaws,
but take action to deal with them.”

Distribute a 3" x 5" card to each student. Instruct students to print on their card, in
block printing, their three biggest personal faults, flaws, inadequacies, or shortcom-
ings. Tell them that block printing and uniform cards will help guarantee anonym-
ity. Collect cards face down, and shuffle them. List on the chalkboard all the faults
students have written on their cards. Point out how many faults people perceive
themselves to have. (This will aid students in realizing that their perceived faulis
are not as terrible as imagined; their faults are likely to be shared by others in the
group.)
Explain the different ways students can handle perceived faults/flaws.

 Utilize the fault/flaw. They can use the fault/flaw as an excuse for not
succeeding—a self-imposed chain or barrier.

» Change and improve the fault/flaw. They can work to improve themselves.
The fault/flaw can be changed.

* Accept and build on the fault/flaw. They can accept the fauli/flaw as a part of
them and do their best to minimize it. (They can build on what they are versus
what they are not.)

Adapied from “One of a Kind" by Mark Scharenbroich. Owatonna, Minn.: School Products
Group, Jostens, Inc. Used by permission.
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Follow Up

Looking Ahead

Go over the list of faults and flaws on the chalkboard, and have students decide for
each item whether to use the fazt, change it, or accept and minimize it, and build
on strengths.

Select two or three faults from the chalkboard and brainstorm specific ways to
deal with them. Ask students ifthey notice any pattemns in the list of flaws and faults
that suggest differences based on sex roles, e.g., are girls or boys more concerned
about physical appearance, athletic ability, personality, etc. Askwhy there are these
differences between girls and boys.

For example, why is it that a female who stands up for herself is ofien called
aggressive, while a male in the same situation is called assertive? Aggressive
implies that the female is hostile and loud, while assertive implies that the male is
calm and forthright. Or, why is it that a male who enjoys being around younger
children s called asissy, while a female in the same situation is said to be nurturing?
Being a sissy has negative implications toward the sexuality and genderof a male,
while nurturing is considered a positive attribute in females,

Tell students that tomorrow they will start thinking about what makes each person
unique.
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Handout

Human Bingo

Name

Someone who Someone with Someone who Someone who Someone born
likes to go two brothers likes to read likes to play in a different
camping football stale or country

than you
Someone Someone Someone Someone Someone
who owns a who likes to who likes who jogs who likes to
dog cook school ride bicycles
Someone Someone who Sign your Someone Someone
who likes has seen your own name who would who likes to
pizza favorite movie like to write a goto the

book beach

Someone Someone Someone who Someone Someone-
who has who likes ice performs in an with two who ate a
been out of cream ethnic/folk sisters hamburger
the United musical or last night
States dance group
Someone Someone Someone Someone who is Someone
who belongs who plays who speaks planning to who has
to a different soccer two go to college beentoa
cultural/ethnic languages baseball game
group than you

Adapted from Telesis Pcer Counseling Program. TELESIS Corporation, Inc. Used by permission.
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Lesson5

Purpose
Materials

Introduce the Lesson

Prosent the Lesson

Foliow Up

Looking Ahead

To explore the uniqueness of each person
Going Places notebooks, camera, film

Review the “Pooling Faults and Flaws™ activity from the previous day. Tell students
that today they are going to talk about how each person is unique.

Write today’s journal topic on the chalkboard. (One of the topics is put-downs.
Caution students to use good judgment as to the appropriateness of the language
used in the put-downs.)

List the put-downs people have used against you or you have used against
others this week.

List the compliments people have given you or you have givenothers thisweek.

Conduct the “How Am 1 Unique?” activity. Choose a famous person with whom
the class is familiar, preferably a well-known woman or leader of color with whom
the students can identify. Ask students to state how this person is unique, focusing
on the positive aspecis of the person. Write these attributes on the chalkboard.

Model the process again, using yourself as the subject. State some of your
unique gualities, and write them on the chalkboard.

Have students choose someone they know, or a famous person, and write that
person’s unique, positive qualities in their Going Places notebooks. Have students
write their own unique, positive qualities in their Going Places notebooks.

Ask for volunteers to share some of their positive qualities with the rest of the class.
If there are no volunteers, share some positive qualities you have observed in
particular students.

Take a photograph of each student. (If possible, have the film developed over
the weekend.) Mount the pictures on the colored sheets from lesson 1 regarding
their likes and dislikes.

Select a supplemental activity from the following pages, and have students
complete it if time permits.

Tell students that next week the class will look at what it means to be successful.
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Supplemental Activity

Name Game

Purpose To help students learn one another’s names

Materials None needed

Present the Lesson Have all students sit in a circle so that everyone can see each other easily. Tell the

first person (you may ask for a volunteer) to begin by giving her or his name and
something she or he likes to do (for example, My name is Lea, and 1 like to play
volleyball). Continue around the circle with the next studentsaying his or her name
and what he or she likes to do. Each student repeats the name of the persons who
preceded him or her in the circle (for example, My name is Glen, and I like 10 read.
This is Martin, and he likes to dance. This is Lea, and she likes to play volleyball.)

Adapted from Telesis Peer Counseling Program. TELESIS Corporation, Inc. Used by per-
mission,
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Supplemental Activity

Present Your Best

Purpose To increase self-confidence
Materials None needed

Present the Lesson Introduce the exercise as follows:

“As I think, | am. When we accept ourselves, we carry that acceptance withus
atall times. We can present ourselves in a positive way—even when we meet
someone for the first time. But when we doubt ourselves, we communicate that
self-doubt.”

Recruit a volunteer, and demonstrate. Ask the studeat to be someone you think is
“better” than you are (maybe a famous person, who you are meeting for the first
time). Ask ' student to role play self-doubt; i.e., look down, squirm, offer no
handshake or s weak handshake, or mumble his or her name. Next, ask her or him
to role play confidence; i.c., walk up to a student, look her or him in the eye, offer
a firm (not crushing) handshake, and say her or his own name clearly.

Have students introduce themselves to every person in the room, pretending
they have never met before. Remind studentstoshake hands firmly and to maintain
eye contact throughout the introduction.

Adapted from “One of a Kind" by Mark Scharenbroich. Owatonna, Minn.: School Products
Group, Jostens, Inc. Used by permission.
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Week 2: Introduction to Success

Planning Guide

This planning guide alerts you to equipment, materials, special preparations, and/
or personnel needed for this week’s lessons, in addition to the handouts or other
class materials for the week.

Lesson6:  “Broken Squares™ puzzle sets (copied, cut, and placed in envelopes)
Lesson7:  "Being Yourself” videotape and a playback unit

Lesson8:  Notecards, 1 per student

Lesson9: At least two adult st~f members, such as counselors or aides

N
o



42 Week 2: Introduction to Success

Lesson 6
Purpose To explore the ways that a person can be a success; to personalize the concept of
success; 10 learn to be sensitive to others’ needs
Materials Going Places notebooks, “Success Story: Shirley Chisholm” handout. “Broken
Squares” puzzle sets (already cut and in envelopes)
Introduce the Lesson Write today s journal topic on the chalkboard.
A close friend is signing your yearbook. What is the best thing that person could
write to you in your yearbook?
Remind students that every person is unique, and briefly review lesson 5 from the
previous week. Tell students that today the class will begin talking about what it
means to be successful.
Present the Lesson Begin by defining “success.” Write the word “success” on the chalkboard,and have

students brainstorm possible definitions and descriptions. Explain that you will be
using a technique called “clustering™ to write their ideas on the chalkboard. (This
technique enables you to write items without listing or prioritizing them, and it
encourages a spontaneous f.ow of ideas. See the example below.)

power ™ ““money
e blghouse
bemg pmud\
._of yourself
T happmess
‘ SUCCESS j.
e /
S———
“clothes
Ctame ™

Asstudents state definitions, cluster them around the word “success” using bubbles
with connecting lines. Keep clustering until the chalkboard is covered. Point out
how many more definitions are generated as a group than if each person tried to
definz “success” by her/himself.

Emphasize that we all have different ideas about success and the objects or
values that denote success. By understanding how we feel about success and what
success means to us, we can become successful. Ask students if women and men
have different ideas about success and if these differences are based on sex-role
stereotypes. Discuss cultural differences that may influence our ideas about
SUCCESS.
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Looking Ahead
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Instruct students to choose words from the chalkboard that come ciosest towhat
success means to them. Have students write the words in their journals.

Distribute the “Success Story: Shirley Chisholm” handout.

Tell students that everyone takes different pathways to success and overcomes
different obstacles along the way. Allow students ample time to silently read the
short biography and answer the two questions at the bottom of the handout.

Conduct class discussion bascd on the questions on the handout “Success
Story: Shirley Chisholm.” Use this opportunity to discuss the ingrained biases and
cultural conditioning that can make scx and race barriers to success.

Introduce the “Broken Squarcs” activity. This activity promotes cooperation
in small groups and an awarcness of the necds of others—what you give rather than
what you receive.

Tobeginthe activity, prepare the puzzle sets (enough for each group). A puzzle
sct consists of four envelopes, cach containing heavy paper shapes that have been
cutout from the puzzle scts on pages 46-47. To make thesc sets, mark the envelopes
A through D. Envelope A contains picces A-h, A-c, and A-d; envelope B contains
picces B-a, B-a, B-a, and B-c; envelope C contains picces C-a and C-g; andenvelope
D contains picces D-f, D-b, and D-c.

Tell the students that

“part of being a success or successful is learning how to work together, or
cooperate, with other pcople. Just as more ideas are generated when the class
brainstorms together, more creativity and work results when students work
together in agroup. You will be divided intosmall groups. Each group or team
will be given the picces of four broken squares. Your team must create all four
squarcs by taking turns giving one another one picce of the square. Several
combinations of the picces will form one or two squares, but only onc
combination will form all four squares.”

Give cach cooperative group onc puzzle set. Instruct a student from each group to
take all of the square picces out of the four envelopes and distribute the picces
equally to cach group member. Tell students that they must work cooperatively to
construct four squares. Emphasizc that students must offer, or be offered, not ask
for, a puzzle picce. (The object is to tunc in to what others in their group need to
complecte the puzzle.)

Emphasize that the object of the “Broken Squares™ activity is not to complete
squares; it is to Icarn to be sensitive to the needs of others.

Congratulate thosc tcams that appear to be working well together. If a team
completes the squares quickly, re-mix the square picces, and have them do the
activity again.

Ask each group to think about and share the means their group used to solve the
problem. Tell students to give concrete €éxamples.

Prepare students for the activity you have selected for lesson 7.

1
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Handout

Success Story: Shirley Chisholm
(1924~ )

Name

Sometimes it’s hard to take the first few steps on the road to success, but once you're past the first hurdle, you’re off and
running. That’s the way it was for Shirley Chisholm, the first African-Amcrican woman elected to Congress. When
Chisholm was applying for her first job as a worker in a day-care center, the supervisor was reluctant to hire her because
of her youth and small stature. But Chisholm convinced the woman to try her out. She has been working bhard and
achieving successfully ever since in successive carcers as a school teacher, director of a day-care center, and
congressional representative.

In her political work Chisholm strives for racial and sexual equality. Her achievements include protecting domestic
workers with legislation pertaining to the minimum-wage law, environmental health, day care, food stamps, health care,
full employment, and human rights.

In 1972, Congressional Representative Chisholm made abid for the Democratic nomination for president, receiving
154 delegate votes despite opposition from many African Americans and liberals. Wish her bid, she blazed the trail for
Jesse Jackson and Geraldine Ferraro.

Questions:

1. What kind of obstacles did Chisholm face as a young person?

2. Why did she face so many obstacles?

3. Which barrier was probably the most difficult to overcome? Why?
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D-b

B-c

A-d
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D-f

A-e
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Lesson?7

Purpose

Materials

Introduce the Lesson

Present the Lesson

Follow Up

Looking Ahead

Alternative Activity

To encourage students to begin to think about their human potential; to continue to
develop a team spirit within each cooperative group

Going Places notebooks, “Being Yourself” videotape (28 minutes) and playback
unit or “NASA Decision by Consensus” handouts

Review briefly the definitions of success generated in the previous lesson by the
class. Have students offer new definitions, if they have thought of any.

Review the relationship between teamwork and success and how the “Broken
Squares” activity demonstrated this relationship.

Introduce the videotape “Being Yourself” by stating something like the following:

“Many of the things we do in our lives are based on habit. We might make our
bed in the morning or brush our teeth without even thinking about it, because
it's a habit. Sometimes if I'm driving in this area on a weekend, I'll take the
turnoff I 1ake to co’ etoschool, evenwhen I don’t mean to. Taking that turnoff
has become a habi. for me.

“Some of our habits are good. For example, it’s good that we can tie our
shoes or perform other routine, daily tasks without having to think about them.
Some habits, however, can be harmful. Putting ourselves downcanbe harmful.
Putting ourselves down is a bad habit because it contributes to a negative self-
image, which can keep us from developing a healthy self-esteem. Fortunately,
we can change bad habits.

“This videotape will help us understand how we can change negative
images we have of ourselves.”

Show videotape “Being Yourself.”

Have students write out their “If | Could” list, as suggested in the videotape.

Direct students to list their habits, both good and bad, and analyze how these
habits were formed (for example, by doing them over and over again until the action
became a habir).

Tell students that tomorrow they will practice two ways of developing habits that
lead to a positive self-image.

Introduce the *NASA Decision by Consensus” activity. (Usethisactivity if youare
unable to obtain the “Being Yourself” videotape.)

Tell students that sometimes working together can be a matter of life or death.
Have them give some examples (fire fighters, police officers, military and medical
emergency personnel, and so on). Distribute the “NASA Decision by Consensus™
handout. Read aloud the situation j -~sented. Distribute the “NASA Decision by
Consensus: Guidelines for Decision Making” handout. Read aloud this page,
clarifying as necessary. Be sure students understand the concept of consensus.

Divide students into cooperative groups. Instruct the groups to work out the
problem, prioritizing the items with an explanation. Have one student from each
group present the group’s decision and explain the reasons for the group’s choices.
Prioritize the list on the chalkboard as a final class activity.

e
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Follow Up Discuss how the groups w. 4 together—what helped/hindered coming to a
decision—if time permits.
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Handout

NASA Decision by Consensus

Group Name

Your space crew was originally scheduled to rendezvous with the mother ship on the lighted surface of the moon. Due
to mechanical difficulties, your ship was forced to land some 200 miles from the rendezvous point. During reentry and
landing, much of the equipment aboard your ship was damaged. Survival depends upon reaching the mother ship. You
must walk, taking only the most critical (necessary) items available. Below is a list of the fifteen items left intact and
undamaged after landing. Your task is to rank order these items in terms of their importance in allowing your crew to
reach the rendezvous point. Place the number 1 by the most important item, the number 2 by the second most important,
and so on through the number 15—the least important.

T

box of matches

S0 feet of nylon rope
portable heating unit

one case of dehydrated milk
stellar map (of the moon’s constellations)
magnetic compass

signal flares

solar-powered FM receiver-transmitter
food concentrate

parachute silk

two .45 caliber pistols

two 100-1b. tanks of oxygen

life raft

S gallons of water

first-aid Kit containing injection needles

1
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Handout
NASA Decision by Consensus: Guidelines for Decision Making

This is an exercise in group decision making. Your group should employ the method of group consensus for reaching
its decision. This means that the prioritizing of each of the fifteen survival items must be agreed upon by each group
member before it becomes a part of the group decision.

Consensus is difficult to reach. Therefore, not every ranking will meet with everyone's complete approval. Try,
as agroup, to make each ranking one with which all group members can at least partially agree. Here are some guidelines
to use in reaching consensus:

1. Name your group.
2. View differences of opinion as helpful rather than as a hindrance in decision making.
3. Monitor the process periodically: How do you feel? How is your group working together?

4. Avoid arguing for your own individual opinions. Approach the task on the basis of logic.

5. Avoid changing your mind only in order to reach agreement and thus avoid conflict. Support solutions that you
are able to agree with at least somewhat.

6. Avoid using “conflict-reducing” techniques, such as majority vote, averaging, or trading in reaching decisions.
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Lesson 8

Purpose

Materlals

Introduce the Lesson

Present the Lesson

To learn techniques for creating a positive self-image; to continue to build on
working together in cooperative groups

Going Places notebooks, “Replace the Negative” handout, notecards (1 per stu-
dent), “Emphasize the Positive: Affirmation Guidelines” handout

Write today’s journal topic on the chalkboard. It is

Pretend you are looking in the mirror. Describe how you see yourself today.
in five years? in ten years?

Review briefly the “Being Yourself” videotape or the NASA activity. Explain
to students that instead of thinking about how others influence their self-esteem,
they are now going to think about how they influence their own self-esteem.

Write the following on the chalkboard: “As I think, 1 am. As1act, 1 become.”
Discuss with students what this statement means (i.e., thoughts lead to actions, and
a person is defined by his or her actions).

Introduce the following positive, self-talk exercise:

“We all receive put-downs from time to time, even from our best friends. These
put-downs can hurt us, but not nearly as much as the put-downs we give
ourselves. We are our own best friend or our own worst enemy.

“If we make a mistake, does it mean we are worthless? No, it just means
we made a mistake. Making mistakes can be the best way to learn. When
Thomas Edison was trying to invent a new kind of battery, he tried 50,000 times
and still didn’t have it right. Of course, he was criticized for not producing
results. ‘Results?’ he said. *Why, I have gotten a lot of results. I know 50,000
things that won’t work.” Now, there was a man with self-respect. He kept at
it,and eventually he invented his battery. Buthe could have quit. Hecould have
said, *They're right, I'm a failure. I'll never get it right.” If he said that ofien
enough to himself, he probably would have quit.

“The next time you start to put yourself down, stop, and remember this:
Instead of judging yourself, work to improve your abilities.”

Distribute the “Replace the Negative” handout. Read the examples aloud.
Have students complete the bottom portion and put the handout in their notebooks.

Begin this positive affirmation activity by writing the following on the chalk-
board: “I like myself just the way 1 am.” Discuss the meaning of the statement (i.¢.,
you like yourself regardless of the mistakes you've made, regardless of the put-
downs you have received, or, as Ji:sse Jackson puts it, “1 am somebody.”)

Pass out notecards, one per student. Have each siudent write on it: “I like
myself just the way I am,” or “I like myself, no matter what,” or “I am somebody.”

Distribute the “Emphasize the Positive” handout and read through the affirma-
tion guidelines with the class. Tell students that the technique seems simple, but it
works. Go through the guidelines again, step by step, and have students practice
eachstep. Urge students to practice this technique every day, even if it does not feel
right. Remind them that they must repeat an activity over a long period of time
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Follow Up

Looking Ahead

before it becomes a habit and that the more negative self-talk becomes a habit, the
longer it takes to change it to positive self-talk.

Ask students the following questions:
1. Does feeling good about yourself mean life will be free of problems?
2. Does feeling good about yourself mean you have no faults?
3. How can feeling good about yourself help you deal with your problems?

Tell students about the interesting activity you have planned for the next day. Let
them know that it may be unlike anything they have experienced before.
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Handout

Replace the Negative

Name

Replace
*I blew it.”

“I'm so fat.”

“I'll never get it.”
“I’m so stupid.”
“What’s the use?”

“I know I’k screw up.”

“They won't like me.”

“I haven’t got what it takes.”

“I'm such a slob.’
“I hate the way I look.”
“I hate doing this.”

“Ifonlylhad...”
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With
“I'll get it right the next time.”

“1 feel better and look better when I eat smaller serv-
ings.”

“I have the ability to improve.”
“J can and will learn.”
“If | can dream it, ] can achieve it.”

“I learn from my mistakes, and eventually I'll be able to
doit.”

“I'll enjoy being with them.”

1 am capable.”

“I enjoy looking my best.”

“I like myself.”

“I'll do my best and get on to something I enjoy.”

“Next time, fwill .. "

Write down some of your own put-downs. Then rewrite them.

1.
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Handout

Emphasize the Positive: Affirmation Guidelines

Name

1. Take a notecard and neatly write on it “I like myself just as } am” or *I like myself, no matter what.”

2. During the first few minutes after you wake up in the morning and during the last few minutes before you gotosleep
at night, find a comfortable, quiet spot where you can relax.

3. Read the words “I like myself just as I am” to yourself. Then close your eyes, and repeat the words again.

4. Rememberatime inyour life when youfelt good about yourself. Create the eventin your mind, as if it were an instant
replay. It may be the time you walked on stage for an award or the time your big brother or sister took you to the
zoo or when you learned to ride a bike. It might even be something as simple as receiving a hug from a close friend
or a good grade on a test.

5. Whatever you choose for your instant replay, make sure it was enjoyable. Rememberevery detail: how it felt, what
the weather was like, how everything looked—even the smells associated with the experience. Let the memory last
for 15-20 seconds.

6. Use your instant replay throughout the day, especially when you are having a difficult time. Sometimes you might
want to use an instant replay of another enjoyable experience. Keep mentally repeating the positive statement *1
like myself, no matter what,” too.

7. The instant replay technique may be difficult at first. 'You may not be able to remember many details, or you may

have trouble concentrating. But each time you use it, it will be easier, and soon you'll find that you enjoy it. And
remember, [T WORKS!

Adapied from "Onc of a Kind" by Mark Scharenbroich. Owatonna, Minn.: School Products Group, Jostens, Inc. Used by permission.
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Lesson 9
Purpose

Materials

introduce the Lesson

Present the Lesson

To recognizc a person’s positive traits

Going Places notcbooks, “Positive Bombardment™ handout
Note: 1tis strongly reccommended that at Jeast two additional adults assist during
this lesson.

Askstudents if they have been practicing their positive affirmations, and encourage
them to continue. Rcview how easy it is to think ncgative rather than positive
thoughts about others and yoursclf. Ask students when was the last time someone
said something nice to them about them. Have students share experiences and their
feclings.

Tell students that today they are going to focus on positive traits—in them-
sclves and in one another. Explain o the class that everyone needs to feel like they
arca valuable part of socicty. As studentshave observed in the past two weceks, most
people reccive a lot of feedback about their mistakes and weaknesses and not a lot
of praise or encouragement about their gains and strengths. Let them know that
today s activity will demonstrate how positive feedback can enhance a person’s
sclf-esteem,

Dircct the “Positive Bombardment” activity. Instruct students to get into their
cooperative groups. Tell each group to form a circle.

Distribute the “Positive Bombardment” handout. Lead students through a
scrics of sclf-disclosure statements. Encourage them to answer honestly and
compleicly. As yourcad cach question, give ynur answer for the entire class to hear.
The more open you are, the more open the students will be. After you answer the
question, have cach student within cach group answer the question aloud for his/her
group to hear. (Modcl the process with the other adults present.)

The self-disclosure statements are listed below.

* Tcllussomethingaboutyourname (i.c., ationality, what it means, how it came
about).

» What hobby or activity do you cnjoy? Why?

» Tell us about a place where you feel most comfortable—where you go to be
alone.

+ If someone came in and gave you a message to call home as soon as possible
for good news, what would the good news be?

« Which of your possessions mcans the most to you? Why?
* Who, in your life, has mcant a lot to you or influenced you in a positive way?

List a fcw of your positive traits on the chalkboard. Some examples might be
the following:
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helpful to others strong/good figure
wilty good student

cool dresser pretty eyes

gnod listener good dancer
pa‘ient nice smile

Instruct the memberss of each group to focus on one person atatime and to point
out all the positive qualities they see in that person. Explain thateach member being
*bombarded” should ask someone in the group to be the recorder. The recorder will
write down on that person’s “Positive Bombardment” handout all the positive
statements made about the person. If someone giving the positive feedback agrees
with something already said, the person making the statement should repeat che
quality(ies), instead of saying, “] agree with what everyone has said.” They might
say for example, “1 agree that you are a good listener and a cool dresser.”

Remind students that both the person giving the positive information and the
person receiving it should maintain eye contact throughout the exchange. Tell
students that they should not disagree with anything said about them, but instead
simply say “Thank you.”

Move from group to group during this activity to facilitate the process. Instruct
the other adults present to do likewise. [nstruct students to individually complete
the two questions on their handout when their group has completed the activity.

Follow Up Ask students how they felt about receiving compliments, was it difficult for them
to maintain eye contact while receiving compliments, and why. Ask for their
opinions on why people have a difficult time accepting compliments.

Looking Ahead Tell students that this week they will gain one or more perspectives on themseh-es
and each other.
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Mandout

Positive Bombardment

Name

Have someone in your group write down the positive statements about you in the space below.

After the exercise is over, answer these questions.
1. Hearing the positive comments, ffelt __ =~ _ — - R _
2. Something I discovered about myself is e - e e e e e

Adspted from “One of a Kind" by Mark Scharenbroich. Owatonna, Minn.: School Products Group, Jostens, Inc. Used by permission.
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Lesson 10

Purpose

Materlals

Introduce the Lesson

Present the Lesson

Follow Up

Looking Ahead

To review the first two weeks of class; to understand the concept of values; to
compare how we see ourselves with how others see us

Going Places notcbooks, “How 1 See Myself/How Others See Mc™ handout
Write today’s journal topic on the chalkboard.
Five things I have learned about myself, others, and success are . . .

Review the “Positive Bombardment” activily, and have voluntcers share some
of the things they have learned so far.

Tell students that today they will have a chance 1o compare how they see
themselves with how others sce them.

Introduce the activity *How I Sce Mysclf/How Others Sce Me™:

“How we feel about oursclves and others is often related toour values.” (Arrive
at a definition for the term “valucs,” and give examples.)

“We will be discussing values more in-dupth next week. You will lcarn
that there arc some values we all share and others that differ from person to
person. Ourattitudes and behaviorsare reflections of our values. Forexample,
onc of my valucs is that smoking is bad for my health and yours. What might
my attitude be if you light up a cigarctte next to me?”

Distributc copies of the *How I Sec Mysclf/How Others See Me” handout, and have
students write their names at the top. Direct studentsto answer the questions, using
column A only and following the code. When they arc finished, ask them to
carcfully fold under their answers so that they are hidden from view.

Rotate the papers so that cveryone has someone else’s paper. Instruct students
to answer the questions about the person whose name is at the top of the paper.
Continue rctating the papers using columns C, D, and E.

Return the handouts to the original owners. Allow students a few minutes to
compare the different responses.

Ask students the following questions:
1. Do others see you the way you sce 'y arself?
2. Are you satisficd with the way others sce you?

3. If others sce you differently than the way you see yourself, why do you think
they do? Is there a need for a change? What can you do about it?

Reiterate the idea that how we sec oursclves and others is directly related to our
values. Tell students that ncxt week they are going to clarify their values.

~J
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Handout

How | See Myself/How Others See Me

Name _

A B C D E Code: Y =

1

2
3
4
- e 5.
6
7
8
9

10.
11
12.
13.
14,
15.
16.
17.
18.
19.
20.
21,
22.
23.
24.
25.

Yes, N = No, S = Sometimes, M = Maybe, P = Pass

likes to get the highest score on a test

. enjoys looking at a sunset
. puts things off

. will be affectionate with someone in public

will try a new or unusual dish when eating out

. would enjoy an outdoor job
. is afraid to be alone in the dark at a strange place
. would steal apples from an orchard

. bites nails (or similar habit) when worried

sees nothing wrong with smoking

ne¢eds to be alone sometimes

likes animals

enjoys taking risks

could turn a friend in for shoplifting

takes a long time 1o get dressed

teases others

has to work for an allowance

likes to smile

could tell a friend she or he has bad breath
would write a “Dear John” letter

enjoys going to school

wears a seatbelt when riding in a car
would feel comfortable going to a party alone
would give money to a homeless person

approves of teens marrying right out of high school

Adapted from Telesis Peer Counseling Program. TELESIS Corporation, Inc. Used by permission.
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Supplemental Activity

My Own Coat of Arms

Purpose To enhance self-concept

Materials “My Own Coat of Arms” handout, colored pencils or felt pens

Present the Lesson Distribute copies of the “My Own Coat of Arms” handout. Instruct students to

create their own coat of arms by drawing and writing in the appropriate section of
the shicld as indicated by the numbers and instructions below. Encourage students
to think carefully before beginning each section. They may use felt pens or colored
pencils to make their shicld more colorful.
Write these instructions on the chalkboard.

1. Draw a picturc of a significant event in your life.

2. Draw a picturc of a hapr - moment in your life.

3. Draw a picture of your greatest success or achievement.

4, Draw a picturc of somcthing you are good at.

5. Write thrce words others would usc to describe you.

6. Draw something you are striving to become or be.

7. Make up a personal motto using three words.

Adapted from Telesis Pecr Counscling Program. TELESIS Corporation, Inc. Used by
permission.
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Handout

My Own Coat Of Arms

Name

7.

o Adapted from Telesis Peer Counseling Program. TELESIS Corporation, Inc. Used by permission.
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Supplemental Activity

My Personal Contract

Purpose To make a written contract lo enhance the likelihood of achieving a goal; o commit
to a plan of action

Materlals “My Personal Contract” handout

Present the Lesson Ask students the following questions:
1. How many of you make a list of New Year’'s resolutions each January?
2. How many of those goals do you achicve each year?
3. What docs the cliché “Actions speak louder than words™ mean?

Allow students a fow minutes to decide on one or two realistic goals 10 work
toward in the next two months. Distribute the “My Personal Contract” handout, and
have students complcte it by filling in the blanks. Instruct each student to decide
who she or he would like to have *co-sign” the contract. Emphasize that the co-

signer, in essence, is agreeing to support the student's efforts. Likewise, the student
is accountable™ (definc) to the co-signer.

Adspted from Telesis Peer Counscling Program. TELESIS Corporation, Inc. Used by
permission.
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Handout

My Personal Contract

I, , am a happy, healthy, intelligent person who enhances others by being real and true
to myself.

I, , am confident and trust in my ability to make responsible and correct decisions that
produce success, happiness, and health for me and others.

It’s perfectly all right forme, , 10 want and to achieve my own unique purpose and goals.
I, , hereby resolve to achieve the following:

I plan to achieve this by (date).

When I accomplish my goal, there will be the following celebration:

Signature Date

Signature of co-signer  Date
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Planning Guide

This planning guide alerts you to equipment, materials, special preparations, and/
or personnel needed for this week’s lessons, in addition to the handouts or other
class materials for the week.

Lesson 12: Youmay wantto expand the lesson by researching the labor conditions
that existed around 1913 and sharing the details with the class to shed
further light on the values of Frances Perkins.

Lesson 13: If the class did not do the “NASA Decision by Consensus” activity in
lesson 7, duplicate the “Guidelines for Decision Making,” and discuss
them with the class.

Lesson 14: 3" x 5" cards (numbered according to the number of students in class)
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Lesson 11

Purpose To examine personal values; to recognize that not all people share the same values
Matorials Going Places notebooks, “Ground Rules for Values Exercises™ handout
Introduce the Lesson Write today'’s journal topic on the chalkboard.

List three things you value about yourself, and tell why.

Remind students that for the past twoweeks they have been exploring how each
of them is a unique, one-of-a-kind person. Tell students that today they will start
examining their values, and that they will probably find that values differ from
person fo person.

Present the Lesson Review the meaning of the term “values.”

“Values are the things in life that are important to you. For example, some
people value time alone, torelax orread or think. Somc people preferto be with
other people most of the time. There is no such thing as right or wrong answers
when it comes to a person’s values. You and I may share similar values, or we
may hold very different values. Neither of us is right or wrong; we’re just
different.

*Every day, each of us has to make decisions, and those decisions are based
on our values. Whether to go to a place of worship, whether to spend the $20
giftwe received on clothes or records, whether to tell our parents the truth about
the party we went to on Friday night, and whether 1o stay home and watch
television or go overtoa friend’s house are decisions based on our values. The
problem for most of us is that we really haven’t thought much about our values.
While that may not matter much in small things, it does matter in important
areas like our job, our family, and our health. For example, if [ value fresh air
and being outdoors, I probably shouldn’t be a bank teller. If a healthy body is
important to me, I probably wouldn’t smoke cigareties.

“Unless you know what is important to you, it is very difficult to make
decisions you feel comfortable with—both now and later in life. The following
are some of the areas we all must make decisions about.”

Write the following list on the chalkboard, and ask students to add fo it:

religion dress, hair style
school friends

sex drugs

leisure time money

health rules/authority

work material possessions
family alcohol

Continue the discussion with the following information:

“Sometimes something happens that really makes an impact on us and
clarifies our values. Candy Lightner, who started MADD (Mothers Against
Drunk Drivers), is a good example. Her teenage daughter waskilled by adrunk
driver who was released from jail shortly thereafter. Lightner decided that the
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laws were wrong and started 8 campaign against drunk drivers that spread
nationwide. She believes that the value of life and safety is stronger and more
important than the right of everyone to drive.

“Understanding what our values are can reduce some of the confusion and
conflict we feel when making decisions. The process of being aware of our
values is called ‘values clarification.” We will concentrate on this process for
the next week. But first, we have to set some ground rules.”

Distribute the “Ground Rules for Values Exercises” handout, and go over it
carefully with students. Clarify, as necessary. Explain (using the following
statement) and conduct the values clarification activity.

“This is an exercise toexplore your values. Most likely you will find that others

do not feel the same way you do on certain issues. In order to be successful in

life, you have to be able to work with people who have values different from
your own.”
Tell students that you will be asking them ten questions that start with “How many
of you...?” Students should use one of the following hand movements to respond
to each question.

Very enthusiastic yes—raise hand and wave

Yes—raise hand

No—thumb down

Very strong no—thumb down and wave it up and down

No feeling/don’t care to respond—fold arms

(Note: If you vole, it may be wise to wait a split second before giving a signal
so students will not be influenced by your vote.)

Select ten questions from the following list (questions may be modified to suit
your particular class), and read them 1o the students with the following starter
statement: How many of you ...

* enjoy watching movies?

* play a musical instrument?

¢ would like to change at least one thing about school?

» think that girls in the eighth grade are more mature than boys in the same grade?
* feel that people should be allowed to drive at age 14, with no restrictions?

+ believe that capital punishment is a reasonable way to control crime?

* dream of becoming famous?

 watch TV more than three hours a day?

* have a close friend of another race?
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Follow Up

Looking Ahead

* think students are losing respect for teachers?

* know the contents of your top dresser drawer?

* keep a journal or diary?

* use an alarm clock to wake vp in the morning?

* think school attendance should be optional?

* get enough sleep at night?

* subscribe to a magazine?

* think there are times when cheating is justified?

* think most students feel free to talk with their teachers?

* think mosi students feel free to talk with their parents?

* would raise your children more strictly than you are raised?

* find it difficult to listen to people somelimes?

* have gone to the beach in the past year?

* are willing to admit when you are wrong?

* think tests should determine the major portion of a student’s grade?

= think the drinking age should be lowered?

* would mind if your teacher were a sloppy dresser?
Ask students how they felt during the values clarification exercise. If appropriate,
ask specific students how it felt to be in the minonuy. Point out thatasstudents could
see from the exercise, some of their values are shared by others in class, while some
are not. Ask them how they feel about a value that does not agree with the value of
a close friend and who has affected or influenced their vulues (family, friends, the

media, church, books).

Tell students that at their next class meeting they will participate in an activity that
may help them discover which of their values are the most important to them.
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Handout

Ground Rules for Values Exercises

Name

1. There are no right or wrong answers.

2. Every person’s answer is the right answer for that person at that particular time.  Respect each other's right
to have different values.

3. Leam to trust your feelings.
4. Be honest in your answers. Do not give answers just to please your teachers or friends.

5. If you do not wish to share your reaction with others, you may pass.

&1
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Lesson 12

Purpose

Materials

introduce the Lesson

Present the Lesson

Follow Up

To understand that valucs affect our decisions; to order the importance of specific
valucs

“Success Story: Frances Perkins,” “Ranking Our Values,” and “Rank Order”
handouts

Review the values-voting activity from ycsterday, and tell students that today they
will continue to explore how thcir valucs affect the decisions they make.

Distribute and discuss the “Success Story: Frances Perkins” handout.
Introduce the story by stating the following:

“Yesterday, we talked about Candy Lightner, the founder of MADD, and how
her values shaped her decision to do something about drunk drivers. Frances
Perkins was another woman who was motivated to do something because of her
values.”

Sclect a student(s) to read aloud the handout. Ask students if they know why the
improvement of working and housing conditions was important in 1913. Discuss
bricfly the labor conditions, such as sweat factorics and child labor, that existed in
the early 1900s. Usc as examples the 54-hour work weeks, cramped conditions,
windowless rooms, and so on that cxisted at many job sites. Tell students that

“like Franccs Perkins and Candy Lightner, each day we have to make choices.
Some arc minor, like making choices between what to watch on TV or what to
wear toschool, but some choices are major and can afffect the rest of our lives.”

Ask students for other examplcs, such as, Should I drop out of school and join
the scrvice? Should | have a baby or not? Should I ride in this car with this driver
who has been drinking?

“The excrcise we are going to do today will give you: n opportunity to decide
which of three choices is most important according to your values. The
important point of this exercisc is not whether you agree or disagree with some
of your classmates, but rather that you begin to understand why you make the
choices you do.”

Distribute the “Ranking Our Values” haadout. Goover the directionsand have
students complete the handout individually. Dircct students to get into their
cooperative groups and share their rankings with theirtcammates. Remindstudents
that there are no wrongor rightanswers; it’s okay to have different ideas and values.
Emphasize that part of knowing who you are is knowing your values,

Sclect volunteers to share their rankings with the whole class.

Distribute and discuss the “Rank Order” handout, to be completed as home-
work.
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Looking Ahead Emphasize that learning to understand values is a process that continues throughout
life. Point out that sometimes valuces change as a person goes through life.
Tell students that tomorrow they will get another chancg to examine what they
value.
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Handout

Success Story: Frances Perkins
(1880-1965)

Name

When we clarify our values, we determine what is important to us. Often, significant events inour lives make animpact
on our values and our values make an impact on the goals we pursuc. That's what happened to Frances Perki=  one of
this country's leading pioncers in the reform of working conditions and the first female member of a Uni.. - States
presidential cabinet.

As a young woman, Perkins worked to improve the housing conditions of the poor. In 1913, after witnessing a
factory fire that killed 150 women and girls, Perkins dedicated hersclf to improving work safcty standards, becoming
an inspector for the state of New York. She became the first woman to be appointed to the New York State Industrial
Commission in 1919 and became the chairperson of the coiamission in 1926. 1n 1933, Franccs Perkins became head
of the Department of Labor and the first woman to serve as a member of the president’s cabinet.

Questions:

1. What were Frances Perkins' values?
2. How did her goals reflect those values?

3. Can you ideatify any relationships between your values and your grals?
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Handout

Ranking Our Values

Name

Directions: Carefully read each question and the three accompanyin~ answers. Rank each answer 1, 2, or 3 according
to your personal values regarding each situation.

1. On which do you think more money should be spent?
moon shots
slum clearance
cure for cancer
2. If you suddenly inherited money and became a millionaire, would you . ..
share your wealth through donations to charities, educational trust funds, and so on
continue your life and activities as they are now
really live it up
3. Which best describes the way you kandle money?
spend freely

always look for bargains
budget carefully

4. In which of these situations would you be most likely to take some action?

a car is parked with its headlights on in broad daylight
a dog has scared a kitten up a telephone pole
some kids are trying to tie tin cans to the tail of a dog

5. Which would you least like to be?

a deaf person
an ampulee
a blind person

6. Which characteristics would you want most in a best friend?
someone who will tell you that another friend isn’t good enough for you

someone who will listen to your problems
someone who is aware of other people’s needs
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10.

1L

How would you break off a relationship with someone you've been dating steadily?

by telephone

by mail
in person

Which would you prefer to give up if you had to?
economic freedom
religious freedom
political freedom
If you needed help in your studies, whom would you probably go to?
your friend

your teacher
your parent

Which of these problems do you think is the greatest threat in the near future?

overpopulation
nuclear war
crime

What kind of wife/husband would bother you most?

__ one who interrupts you
one who spends too much money
one who keeps a messy house
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Mandout

Rank Order

Name

Directions: Carefully read the following questions and their accompanying answers. Rank each answer 1, 2, or 3
according to your personal values regarding each situation. Then ask a friend or any other student to rank the choices
as you read them the questions. (Do not allow the other person to see your rankings until you have asked all of the
questions.) Do you and the other person have the same, similar, or different values?

My Rank Friend’s Rank
1. Which is the most important in a friendship?
loyalty
generosity
honesty
2. Which do you think is most harmful?
cigurettes
marijuana
alcohol

3. L ow late should a 13-14 year old be allowed to stay out on a weekend night?
10 p.M.
12 p.M.

it’s up to him/her

4.1f you were a parent, how late would you let your 14-ycar old stay out during the week?
6pr.M.
8rM.

it"s up to her/him

5. Which would you least like to be?

very poor
always sick
disfigured

1]

6. When you worry about your grade on a test, do you think about
your own response
your parents’ response
getting into college

7. Which type of teacher do you most prefer?
stri- "2 the classroom, but gives liitle homework
striv. in the classroom and gives a lot of homework
____ easy-going in the classroom, but gives a lot of homework
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8. Pretend you are married and have a family. Your mother has died, and your father is old. What would you do?
invite him to live in your home
place him in a home for the aged
get him an apartment for himself

9. If your parents were always arguing, which would you rather have them do?
get divorced and have one of them leave home
stay together and hide their feelings for the sake of the children
get divorced and you live with a relative

10. If you were with your family in a boat that capsized far from shore and there was only one life preserver, would you
save your husband/wife
save one of your children
save yourself

11. Who would you prefer to marry?

arich person
- a happy person
a famous person

AN

12. Which situation makes you the most angry?
a teacher who treats you without respect
a friend who won't listen to your side of an argument
your parents telling you what to do

&8
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Lesson 13

Purpose
Materials

introduce the Lesson

Present the Lesson

To examine values and the influences that create values
Going Places notebooks, the “Survival Game™ handout
Write today’s journal topic on the chalkboard:

What is an important event that you think changed your life? Explain what it
changed for you.

Discuss briefly what students leamed about values from their homework assign-
ment, the “Rank Order” handout.

Tell students that as they examine their values, they should also be aware of how
their values are formed—what things influence them to value certain things above
others. Explain that today students will look at some of the influences that create
values.

Ask students to name some of the things that influence the formation of values.
Cluster student responses on the chalkboard.

foreign
policy

4 govem@

Discuss how each item onthe chalkboard influences the formation of values. (Note:
The idea of being influenced by others may be offensive o some students. Point out
that we all are influenced by the society in which we live, but that we each can make
>ur own choices about these influences.)

Ask students why, if we are all Americans and live within this society, we are
not all the same? Don’t we have the same influences upon us?

Lead students in a discussion on free will, individuality, and the effects of
different cultural backgrounds. Discuss which influences inthecluster are affected
by our sex, race, or culture. Stress the importance of uniqueness. Remind students
of the message in the film “One of a Kind.”

*Just as you are unique, others are unique. As we discuss values, you will find
that others have different ideas. Remember, there is no right or wrong value.

&5
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Follow Up

Looking Ahead

Other students have just as much right as you to feel or think the way they do.”

“Just because you feel a certain way now, does that mean your feelings will
never change? For example, you may think it’s all right to stay out late with
your friends, but what if you become the parent of a thirteen year old who wants
to do the same? Will your feelings change?”

Ask students how they felt when they discovered the truth about Santa Claus
or other fairy tales. Point out that Candy Lightner and Frances Perkins were
ordinary people until something happened in their lives that made ihem extraordi-
nary. Select volunteers to share today's journal entry.

Divide students into their cooperative groups and distribute the “Survival
Game” handout. (Note: If your class did the “NASA Decision by Consensus”
activity in lesson 7, remind themof the group consensus guidelines. If not, goover
those guidelines with them.) Remind students that group members must respect
each other's values and come to a decision by consensus. Each group should be
prepared to explain why they chose each person (in the activity) to remain in the
sh. lter.

Have groups share theirresults of the “Survival Game.” (Nore: 1f some groups have
not completed the game, allow time :r them to complete it and discuss the activity
tomorrow.) During the discussion, encourage students to examine biases they may
have felt about the eleven people described in the game.

Tell students that tomorrow they will play an interesting game that will further
clarify their values,

Ju
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Handout

Survival Game

Name

Eleven people are in an atomic bomb shelter. An atomic attack has occurred, and these people are the only known human
beings alive in the world. It will rake two weeks for the external radiation to drop to a sa™= survival level, but the food
and supplies (including oxygen) can just barely sustain six people for two weeks. In brief, @ maximum of six pecple can
survive. Your group will have to decide which six people will stay in the shelter.
Here is all you know about the eleven people.

1. probation officer, 32 years old

2. young single woman, 18 years old and six months pregnant

3. militant, second-year medical student

4. college student in counseling

5. famous historian, author, 42 years old

6. Hollywood star, singer, dancer

7. biochemist, alcoholic for seven years

8. rehy ‘ous leader, 54 years old

9. high school football star, very athletic and popular

10. police officer with a gun (cannot be separated)

11. recent immigrant

21
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Lesson 14

Purpose
Materials

introduce the Lesson

Present the Lesson

Follow Up

To identify valucs and take a stand on those values

3"x 5" cards (numbered according to number of students in class), the “Auction
Catalog” handout

Let students finish the “Survival Gamc” activity, if nccessary. Discuss the results,
empbhasizing the concept ot values shaping dccision making.
Tell students that today they will be able to put their values into action.
Lead a “values™ auction. Explain the rules of the game:
a. Each student has $200 to spend.

b. Studcnis can spend their moncey on a single item or on several items.

¢. Bids mustbeinudvancesof $10or more. (Forexample, if one person bids $50
the next bid must be $60 or more.)

d. Students who wish tobid on an item should raise their bidding number and call
out the bid. Thr bid has to be acknowledged by the auctioneer to be valid.

e. The person with the highest bid wins that item.

f. Any disputes between bidders will be decided by the auctioneer.

g Once the auctioneer says an item is soid, bidding for that item is over.

h. The record keeper writes down who bought each 'w +: and for how much.

Give each student a bidding number 2nd the “Auction Catalog” handout. Allow
students a few minutes to look over the “items” to be auctioned. Choose one person
to be the auctioncer (may be the tcacher) and one person to be the recorder. The
recorder will keep track of all transactions that take placc.

Begin play. The auctioncer reads off the first item, and bidding begins. Play
continues until all the items have been “sold.” The auctioncer should try to keep a
rapid auctioneer’s pace throughout the activity. It is a good idea to rephrase the
wording on cach itcm to make it more attractive to bidders.

Follow up the “values” auction by asking selected students the following:
1. How did you decide what item(s) to bid on?
2. Did you change your mind about what you wanted during the auction? Why?

3. Were you surprised at what others bid on?

4. Did you ever feel like you opened yourself up to put-downs from the other
bidders? How did you handle that feeling?

o)
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3. What did you learn about yourself and your values by playing this game?

Looking Ahead Tell students that tomorrow they will select a project that will help them discover
more about their values as well as the values of other people.

The “values” auction was suggested by the Tclesis Peer Counseling Program. TELESIS
Corporation, Inc. Used with permission.
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Handout

Auction Catalog (items to Be Auctioned)

Name

1. to be able to do what I want to do
2. to have a happy family life
3. to be the world’s greatest expert on something
4. tolive to be 100
5. to feel free from worry
6. to have all the money I want
7. to accomplish whatever I set out to do
8. tobe extremely intelligent
9. to always be successful
10. to be a great Jeader of people
11. to bave a satisfying marriage
12. tolive in a society that is free from discrimination
13. to be able to survive without money
14. to help other people
15. to have international fame and popularity
16. to have the time to do everything [ want to do
17. to give love and affection
18. 10 be able to travel anywhere in the world
19. to have a complete private library

20. to have friends who understand and accept me

Adapled from Telesis Pcer Counseling Program. TELESIS Corporation, Inc. Uscd by permission.
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21. to have the opportunity to influence other people
22. tobe admired for my beauty ur good looks

23. 10 have good health for the rest of my life

c5
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Lesson 15

Purpose
Materials

introduce the Lesson

Present the Lesson

Follow Up

Looking Ahead

To review th week’s lessons; to select a values project
Going Plac:s notebooks, the “Values Projects” handout
Write today’s journal topic on the chalkboard:

What is an important value you learned you have?

Discussthe results of the values auction. Askstudents ifthey think theirchoices
would be different in a year, five years, ten years.

Review the importance of learning about one’s values and the values of others.
Remind students that understanding other people's values can aid in understanding
what motivates them to do what they do. When we understand what motivates
people, we can learn to work successfully with them.

Discuss the world trade situation, and how the global marketplace is affecting
everyone. Point out that it is even more important to understand and learn to work
with others now, since the world economies are increasingly interdependent. (For
example, the United States is no longer the number one auto manufacturer or steel
refiner; Japan is making cars that are exported all over the world. The United States
buys Japanese cars and, in tumn, sells large quantities of wheat 1o Russia.)

Distribute the “Values Projects” handout. Go over project choices, require-
ments, due dates, and guidelines. Allow studenistoget into theircooperative groups
to decide on their project and begin work.

Tell students they will have two or three days next week to work on their projects.

Tell students that more attention willbe given to values next week, and *he class will
be discussing the “gray” side of values.

26
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randout

Values Projects

Name

Cooperative Group

Group Members

Project

Choose one of these projects.

« Conduct a values survey. Asa group, creale a survey that questions your classmates about their values. The survey
should have at least ten items, be appropriate in content, and be approved by the teacher. Before administering the
survey, predict how your classmates will answcr it. Write down your predictions in paragraphs on a separate sheet
of paper, then go survey! Each member of your group should survey at least five different people and write down
theiranswers. The group should then compile all the answers, write a summary of their answers, and check to see
if their predictions were correct. Be prepared to report the results and summary of your values survey on (date)

* Prepareareportonvalues indifferent cultures. Each group member must selecta different culture and write ashort
report on one of their values, explaining what it is and why is exists. Group members may go to the library and ask
the librarian for help. Each report should be accompanied by posters, pictures, or drawings. Collect everyone's
report, organize them intoaclasspresentation, and be prepared to share it with the classon (date) .

* Invent anew values exercise or game. Since you have now been exposed to several differcnt exercises and games
about values, you should be able to think of others. Your group must creale a new exercise or game for use in the
class. The exercise should take about five minutes and help provide insight into your values and the values of others.
Be sure to clear your exercise or game with the teacher, and be prepared to present it to the class on (date)

» Useanoriginal idea. Write it below. Check it out with the teacher for approval. Be prepared to present your project
to the class on (date) .

P
-1
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Supplemental Activity

Perception Exercises

Purpose

Materials

Present the Lesson

To reinforce the point that like values, perceptions vary from person to person.
“Perception Exercises” 1, 2, and 3 handouts

(Note: You may use one or more of these exercises either as a separate lesson or as
a part of this week’s lessons.)

Define the word “perception.” A good definition is

“perception is the way in which we ‘see’ things. *Seeing,” however, usually
involves more than just our eyes. ltalso involves our attitudes and our values.”

Pass out copies of the perception exercises handouts, one at a time, and discuss.
“Perception Exercise 17 is a vase/face. Ask students what they sce when they look
atthis picture. Have them write their answers on the bottom of the paper. Then ask
for a show of hands of who saw the vase and who saw the profiles of the faces. Make
sure all students are able 1o see the picture in both ways before proceeding. (Vore:
Students with figure-ground perception problems may have difficuity seeing the
faces.)

Have students repeat the same steps with “Perception Exercise 2" (young
woman/old woman).

“Perception Exercise 3" (cube): Ask students if they are looking down at the
cubeurupatth~ cube. Afterthe studentsanswer, pointout the factthat we can “see”
a three-dimensional object, even though it is on a fiat (two-dimensional), piecc of
paper.

Before the students enter the classroom, draw the following diagrams on the
chalkboard. Ask students the following questions:

1. Which line is longer, AB or CD? C
Have the class vote before giving the answer.
(Both are the same length.)
A B
D
2. Which line is longer, AB or CD? AS——> B

(Again, both are the same.) C )——< D
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3. Who can conrect the rine dots, using four straight lines?

(Afer the students have tried, explain that the dots form a square, and it is
difficult to change our perception of the square and see how to connect the dots
in a different way.)

Relate perception exercises ‘o values and different points of view, stating

“Just as you can see aside to these pictures you didn’t see at first, you can learn
to understand another person’s point of view—or ‘walk a mile in their shoes.’
Let’s use the situation below as an example.

“Your mother lold you to be home at 3:00 ».m. 1o babysit your baby brother
while she went to an appointment. On the way home, you found a little puppy
wandering alone in the busy street. You picked him up and spent twenty
minutes knocking on doors to find his owner, who happened to be a very
worried little gisl. Asa result, you were twenty minutes late getting home, and
your mother missed her bus.

“How might each person involved perceive this situation? (Mother
focuses on your disobedience; little girl who owns the puppy focuses on how
helpful you were; you focus on saving the puppy.)

“How might you change your mother’s perception of the situation? (By
explaining to her your point of view)

“Your mother might also be able to suggest ways of handling the situation
in the future that will help you get home on time. The important point is that
each person must Iry 1o see the other person’s point of view.”

f_")
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Handout

Perception Exercise 1

©
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Mandout

Perception Exercise 2

ERIC 171
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Handout

Perception Exercise 3

"~ 172
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Supplemental Activity

Ten Things | Like to Do

Purpose To become aware of the relationship between activitics and values

Materials “Ten Things 1 Like to Do™ handout

Present the Lesson Distribute copies of the “Ten Things I Like to Do” handout. Have students list ten

things they like or cnjoy doing. When they have done this, ask them to check the
appropriatc items using the key codes on the handout,

Follow Up When students have finished the activity sheet, discuss the following questions:
1. What docs your list look like?
2. Can you identify any patterns in the things you like to do?
3. Did you lcarn somcthing new about yoursclif?

4, Isthere something you wouid like tochange? How might you go about making
this change?

5. Arctheresomethings you liketo dothat you have not done lately? Why? What
could you duv about this?

Adapted from Telesis Pecr Counscling Program. TELESIS Corporation, Inc. Used by
permission.
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Handout

Ten Thin¢s | Like to Do

Name

In the spaces below, list ten things that you like to do (for example; dance, go to movies, go to the beach, eat ice cream,
go camping, shop). When you are finished with your list, check the appropriate boxes using the key below (for example,
if an activity you listed costs at least $5, put a check in the box marked §.) Do the same for the other boxes with each

activity you listed.

LT__ e e

Ten Things I Like to Do $ |A|{P |R|S5S | DA|M Fl x| B | T :
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8.
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10. |

This activity costs at jeast $5.

I like to do this activity alone.

I like to do this activity with other people.

This activity involves physical or emotional risk.
This activity would not have heen on my list five years ago.
This activity involves using drugs or alcohol.
My mother values this.

My father values this.

I would want a loved one to value this.

1 would like to be better at this.

The last time I did this was . . .

HEUXTMZOWR TS ®
>
[ T O < I | O ' A [ O | O 1 B |
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Planning Guide

This planning guide alerts you to equipment, materials, special preparations, and/
or personnel needed for this weeks lessons, inuddition to the handouts or other class
materials for the week.

Lessons 17, 19, and 20: These lessons will be spent on the values projects begun
lastweek. You may need to schedule library trips or assist students in obtaining the
necessary materials to complete their projects.

105
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Lesson 16

Purpose
Materials

Introduce the Lesson

Present the Lesson

Follow Up

Looking Ahead

To realize that most issues have some degree of ambiguity
“Values Continuum™ handout
Write today s journal topic on the chalkboard.
Do you have complete control over your life? Why or why not?

Review briefly the major points about values covered last week. Reiterate the
idea that over the years, some students’ values will probably change and some
won’t. Point out it is even more likely that everyone will experience ambiguity, or
uncertainty, about their values. Often issues are not black and white—right or
wrong—but in-between, a kind of gray.

Write on the chalkboard “1 have complete control over my life.” Underneath that
sentence write *Complete control No control” with the
continuum between the two phrases.

Ask each student, orselected students, where he/she stands on the issues written
on the chalkboard. Direct siudents to state how much control they think is desirable
and indicate where on the continuum they think they personally are. As students
state wherc they are on the continuum, write their names on a line projecting from
that place on the continuum. Include your opinion on the continuum.

Discuss reasons students placed themselves where they did on the continuum.
Say 1o students,

“As you can see, there are almost as many opinions on this question as people
in the room. There will be issues in your life that you may not be aile i, decide
about, things that you cannot absolutely say ‘yes’ or ‘no’ to every time. You
may not feel strongly about certain things. It is important, however, that you
understand n/y you feel the way you do about an issue.”

Distribute the “Values Continuum™ handout. Tell students that they will be
looking at issues a little more closely, fine tuning as it were. You may wisn to have
students work in their cooperative groups or they can work as a whole class. If
working in groups, students should discuss their choices once they finish with the
handout, focusing on wiy they placed themselves where they did on each contin-
uum.

Ask students how they felt while doing this exercise. Did others in their group
express disagreement, surprise, or shock at their choices? How did that make them
feel?

Tell students that how we feel about ourselves and others is sometimes a reflection
of our values. Explain that students will be exploring that idea more with the values
activities assigned for the next three days.

176



Handout

Values Continuum

Name

1. How far would you go to be popular with your group?

do anything, including do nothing
risking safety at all

2. How much personal freedom do you have?

8ll decisions complete freedom 10
are made for you choose [or yoursell

3. How much freedom do you want?

all decisions complete freedom 1o
be made for you choose for yourself

4. How do you feel about what you wear?

clothes don't love clothes; you make
matter to you a fashion statement

S. How do you feel about fighting?

avoid fights will fight in a second
at all costs about anything

6. How are you at making decisions?

completely unable 1o make lightning-
make decisions, even fast decisions about

about little things everything

7. How do you feel about school?

would like to outlaw can't wait to go lo
school school each day

10.

11.

14,
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How much do you talk to other people?

all the time,
never even when ill
How do you feel about seat belts?
wear them all never wear
the lime them
How do you feel about divorce?
divorce is divorce iS a
terrible nice convenience

How do you like teachers to relate to you?

let us do

anything we want very strict

What percentage of the time are you happy?

¥ 100%

How do you fee) about your school work?

worry gboui
italot couldn't care less

How do you feel about premarital sex?
not until
marriage permissive

1n7
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15. How vould you raise your child? 17. How helpful are you to others?
always offer help,
super-permissive super-strict never even when not wanted
16. How may friends do you need? 18. How much do you watch TV?
only one friend, wani everyone lo
yoursell be a friend never turn it of [ never turn it on

Pt
i
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Lesson 17

Purpose

Materials

introduce the Lesson

Present the Lesson

Foliow Up

Looking Ahead

To examine one’s own values and the values of others; to learn to work coopera-
tively in a group

Going Places notebooks aaterials to work on values projects

Review values continuum lesson and th: *~*ion of ambiguity.
Tell students that the entire class ve:i* » today will be spent on their values
projects.

To work on values projects, direct students lo break into their cooperative groups
and continue organizing their values projects. Aliow students to work on their
projects for the entire period. Circulate and offer assistance where needed.

Ask students to evaluate how well they perceive the cooperative groups to be
working. Offer suggestions for improvement, if appropriate.

Tell students they will have one more full period (the day after tomorrow) to
complete their values projects and prepare for their class presentations. Also, thal
they can work on the values projects tomorrow, if they complete the other activities
carly.
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Lesson 18

Purpose
Materials

introduce the Lesson

Present the Lesson

To understand the process of discovering values

Going Places notebooks, “Process of Discovering Values” and “Success Story:
Cesar E. Chavez™ handouts

Write today's journal topic on the chalkboard and instruct students to express how
this statement is true or not true, using what they know about values.

As 1 think, I am. As]act, I become.

Discuss journal entries, encouraging volunteers to share. Reiterate the roles
personal choice and free will play in creating values. Also, briefly go over Lhc
influences (family, friends, religion) that help create values.

Tell students that today they will look more closely into the process of
discovering values.

Introduce the concept of discovering one’s own values.

“The process of discovering values is one you have used all yourlives and will
continue 1o use, just as forming values is a lifelong process. This handout will
help make it clear that you do have a choice in your life and that you choose
daily what you will think, and therefore what you will become.”

Distribute the “Process of Discovering Values” handout. Go over handout,
using examples to elaborate each point.

» Choosing. Point out that we all choose to be a centain way each day. No one
forces us to be in a bad mood; no one makes us not do our homework. Weall
think about what would happen to us if we did, or did not, do something, and
then we decide if it is worth the consequences. Have students share times they
deliberately chose to do or not do something, knowing full well the conse-
quences.

» Prizing. Stress that this is something that most of us don’t do well. We tend
to criticize ourselves rather than pat ourselves on the back. When we do
something positive, we need to tell ourselves, “Good job! Nice work!™ Maybe
no one else will ever notice what we do or acknowledge it if they do notice il.
We need to learn to appreciate ourselves.

» Acting. Explain that this is being true 1o oneself and not giving in to peer
pressure, Ask if anyone has ever acied on a belief. Emphasize that this is
probably the hardest area because it means *“putting our money where our
mouth is.”

Distribute, read, and discuss the “Success Story: Cesar E. Chavez” handout.

If time permits, have students complete the questions on the handout and discuss
their answers as 8 class. If time is short, assign the questions as homework.

1:0
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Follow Up

Looking Ahead

Have students write in their journals about a time they were faced with a decision
that went against their beliefs. Tell dhem to express how they decided what to do
and how they felt about their decision.

Allow students to work on their values projects if there is time left in the period.

Tell students that tomorrow they will have most of the period to work on their values
projects. Remind them that they will be presenting their projects to the whole class
beginning __(date) .

1:1
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Handout

Process of Discovering Values
(values Clarification)

Name

There are three major arcas of behavior in valucs clarification: choosing, prizing, and acting.

Choosing One’s Beliefs and Behaviors

a. Choosing frecly

b. Choosing from altcrnatives

c. Choosing aftcr considering the conscquences
Prizing One's Belicfs and Behaviors

a. Prizing and cherishing

b. Publicly affirming, when appropriate

Acting on One’s Belicfs

a. Taking action
b. Acting with commitment and consis® ncy

1
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Mandout

Success Story: Cesar E. Chavez
(1927~ )

Everyone has her or his own definition of success, but some people derive their greatest satisfaction from work that serves
others. Mexican-American labor leader Cesar Chavez is one of those people.

Chavez knows the importance of making his efforts succeed. Asthe child of migrant workers, he attended more than
thirty elementary schools, eventually dropping out in the seventh grade to work seven days a week picking grapes. He
remembers begging forfood for his family. He has lived with injustice, yet he believes in working for nonviolent change.
In 1962, he established the National Farm Workers Association. In 1973, the union changed its name to the United Farm
Workers of America (UFW),

Describing his lifelong work to benefit farm workers he said, “We are men and women who have suffered and
endured much—not only because of our abject poverty, but because we have been kept poor. The color of our skins, the
language of our cultural and native origins, the lack of formal education, the exclusion from the democratic process, the
numbers of us slain in recent wars, all these burdens generation after generation have sought to demoralize us, to break
our human spirit. But God knows that we are not beasts of burden, we are not agricultural implements or rented slaves,
we are men. It is my deepest belief that only by giving our lives do we find life. I am convinced that the truest act of
courage, the strongest act of manliness is to sacrifice ourselves for others in a totally nonviolent struggle for justice. To
be a man is to suffer for others. God help us to be men.”

Questions:

1. Do you agree with Chavez that it is important to sacrifice for others? Why or why not?

2. As you strive for success, are your actions going to benefit the lives of others? Why or why not?
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3. What value do you see in the work farm laborers perform? What would happen if they didn't do this work?

4. Chavez refers to “the strongest act of manliness” as sacrificing yourself for the cause of justice. Do you think he
includes women inthis viewpoint? Would his meaning change if the word “humanity” were substituted for the word
“manliness™? In what way?
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Lesson 19

Purposs

Materlals

Introduce the Lesson

Present the Lesson

Follow Up

Looking Ahead

Tn examine one’s own values and the values of others; to learn to work coopera-
tively in a group.

Going Places notebooks, materials to work on values projects

Review the guidelines for the values projects, including dates for class presenta-
tions.

Tell students that today’s class will be devoted to finishing their values projects.
Encourage them to carefully prepare their class presentations and to practice them,
if time permits. Circulate and assist groups as needed.

Check progressof cooperative groups. You may wish to have copies of the “Unique
Me” handout available for those groups that complete their projects early. (This
activity isincluded in the supplemental activities at the end of this week’s lessons.)

Tell students that, if time permits, all cooperative groups will be making their values
project presentations tomorrow. And if there is not enough time to complete the
prescntations tomorrow, they will continue the following day.
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Lesson 20
Purpose
Materials

introduce the Lesson

Present the Lesson

Follow Up

Looking Ahead

To present group projects
Going Places notebooks, materials for values projects
Write today's journal topic on the chalkboard.

As you have been growing up, what messages have you received from your
mother or other adult women about the following:

success in school
appearance
marriage

work

children

What messages have you received from your father or other adult men? Have
the messages from your parents been any different for you than for a sibling
(brother or sister) of a different sex?

Note: You may need to explain that “message” means verbal advice or comments
as well as attitudes and examples. Examples are listed below.

*When Sonia wears old sweatsto school, her mother says‘ Youlook likeabum.
Ladies don't dress like that.” (verbal) Sonia’s mother always wears a dress,
nylons, and high heels.” (example)

“Raul told his mother he wants to be a baseball player when he grows up.
*Games are fine for boys,’ his mother said, ‘but when you’re a man, you need
areal job." (verbal) ‘Look at how hard your father works.”” (example)

Have groups share their values projects. Allow time for questions and discussion.
Ifoneclassisnotenough time to complete the presentations, continue into nextclass
session.

Ask each group to share the best thing that happened in their group during the
process of putting their project together. Ask them to share the thing that most
hindered their group’s progress. Ask what things they would change or do
differently.

Pointout thatone of the most important elements in working successfully in a group
is for group membersto communicate clearly. Tell students that the next topic they
will consider is communication.

116
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Supplemental Activity

Team Boggle

Purpose To increase ability to work as part of a team

Materials “Team Boggle"” handout

Present the Lesson Divide students into their cooperative groups. Explainthat this exercise isdesigned

to promote working together as a team. Tell students that this is a timed exercise
(you can adjust the time as you see fit, somewhere between three to five minutes).
Discuss the rules for “Team Boggle.” The rules are listed below.

1. Eachteam member has ten seconds to contribute a word in turn.
2. A word must have its letters connected to the previous letter either by a side of

the square or a corner. Draw an example on the chalkboard to show the
possibilities for connecting letters.

Examples:
Cl|A N | E CANE TAR
NINE (using N twice) CAT
O T I | RAT PIT
S SAEE SIEeR Sk SIpP IT
R | A S A SAP AT

3. Eachwordis worth the square of the number of letters it contains. *A” isworth
1 point, but “IT" is worth 4 points (22or 2 x 2) and “NINE” is worth 16 points
(420r 4 X 4).

4. The point of thisexercise is to promote team cooperation. The goal is nor which
team scores the highest points, but rather which team works together the best.

5. Eachteamneeds a recorder to write down words spelled out by team members.

Give each team a copy of the “Team Boggle” handout. To begin: Each team
or individual rolls one die. The team with the higher letter in the alphabet begins
the game. The first player places a word on the board, then the game proceeds with
each player having ten seconds to contribute a word. Begin play, and time for three
to five minutes.

Debrief the exercise. After announcing which group scored the highest (the
“winning” team will probably pushthis), discuss what that team did to score so well.

1:

|
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Handout

Team Boggle

Name

Rules: Each team member has ten seconds to spell a word. Each letter of the word must be connected to the previous
letter, either by a side of a square or a corner.

Scoring: Each word is worth the square of the number of letters it contains (a one-letter word is worth one point, 8 two-
letter word is worth four points, and a four-letter word is worth sixteen points).

ERIC 178
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Supplemental Activity

Unique Me

Purpose To attain greater understanding of values in relation to physical identity
Materials The “Unique Me” handout

Present the Lesson Distribute copies of the “Unique Me” handout. Discuss the directions and have

students complete the activity sheet in class or as homework.
Discuss the activity sheet in cooperative groups.

1:9
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Handout

Unique Me

Name

Directions: Foreach of the items below, rank the alternatives in the order of your preference. Number 1 would be your

first choice, number 3 your third choice.

1. What would you most like to improve?

your facial features

. your body

your hair

2. Which would be (or is) hardest for you 1o be?
blind
deaf

s ana—

_____ unable to walk

3. What would you like to do most?

play tennis

—_ play 1able games

swim

4, Which would you rather be?
taller

e———

shoner

thinner

5. What age do you prefer?

__ younger
____ present

older

6. What would you prefer to wear to school?
__ dressyclothes
grubby clothes

no shoes

7. Which would you most like to change?

— Yyourage
—— Your gender

your race
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Complete the following statements:

8. 1f I could speak another language, it would be

9. If I broke my leg, I would most miss

10. If I could change my body, I would like to

11. If I could be another age, I would wanttobe ____ because

12. 1f I could wear anything I want to school, I would wear

13. One reason [ like being my race is

14. One thing that makes me like a person right away is

Do you think this is practical of you? Why?




Week 5: Introduction to Communication

Planning Guide

This planning guide alerts you to equipment, materials, special preparations, and/
or personnel needed for this week s lessons, inaddition tothe handouts orother class
materials for the week.

Lesson 21: Nonverbal communication messages, copied and cut into strips

Lesson 24: Clues from the “Bank Robbery Mystery™ activity, copied and cut into
strips

172

~ERIC

Full Tt Provided by ERIC.



I_ 12 Week §: Introduction to Communication

Lesson 21

Purpose To understand the concept of communication

Materlals Going Places notebooks, nonverbal communication message strips (see handout)

Iintroduce the Lesson Review briefly what the cooperative groups shared about working together on their
values projects.

Explain to students that often the main obstacle to overcome when working in
group situations is maintaining clear communication. Tell students that this week
they will be examining many m:- .10ds and means of communicating with others.

Present the Lesson Discuss the concept of communication. Encourage students to take notes since

there will be weekly quizzes from this point on.
Cluster the word “communication” on the chalkboard (see diagram), branching
out the students’ ideas in bubbles.

.\\'whisperirig\,"
. Jalking - =
:'/shouling‘\\' 4\/_1 “" Morse
- ,_T__,\\/.f/\com»mgn_cahon J—
vriting ] ~listening .
e o ., P «
_a_n, o “~\\S_l_,ngjl}§/
e sign
mimicking / -language
. b0 L A N ETTEE
T " music

S

Jeading
Continue clustering as Jong as students continue to identify ways of communicating.
Point out that there are over ten different definitions of the word “communication”
inthe ditionary. Have students come '~ a general agreement onthe definition. (For
example, the sharing or imparting of ~ wledge or information through speaking,
gestures, body language, and written materials.) Write the definition on the
chalkboard, and have students write it in their notebooks.

Tell students that there are two major categories, or types, of communication:
verbal communication, which involves speaking and hearing, and nonverbal com-
munication, which involves body language, facial movements, and gestures.

Conduct the nonverbal communication exercise. Tell students that in all com-
munications between human beings, there is a sender and a receiver, Explain that
in this exercise, their cooperative group will try 10 send a nonverbal message (o the
rest of the class.

Break into cooperative groups and give each group one of the nonverbal
communication message strips. Instruct each group to communicate the message
to the rest of the class, using body language, gestures, and facial expressions.

o n
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Talking, writing, and drawing are not allowed. Give groups a few minutes to work
out their nonverbal messages, then have each group present its message tothe class.

Foliow Up Ask students how they felt about the experience of expressing themselves nonver-
bally. Ask if it was difficult or easy to communicate without words. Why? Ask if
they thought it would be harder to get their message across than it actually was.

Looking Ahead Tell students that we often fesl that verbal communication is clearer, easier, and

more efficient than nonverbal communication. Tomorrow they will get achance to
experiment with that idea.

174
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Handout
Nonverbal Communication Messages

Cut into strips and give onc message to each group.

—— e - S S S S IR S SR S TS G S e I R G SEL G SED GER A R GER G R WS N M TR M S A ST W O S O S vy W S N A WD e I S S — = —— —

e G GEr G R SR G G ¢ G EEr e GV A Ae M SED Ghn ED G R SED Ghn GED MR D WD GED R M A GEF W M MF GED IR GEE D YR G W YRR R YR W G e GE e IR G M R G W G e e

T R D G M G G G T A —— i — D D A G G—— e G G G  — I D G Y D WER R M AR S T TEP SR M R S eum T g el Ghe R R e S ———— —

- e S R N G GEr e Smm ED G ED G Y TEP G e A B S Ghm et SR Mt Ay WD GED MER GED D GEN MNP GEF GED MR G P G W WE SR W G N MR Gmn M e S GHR G M M IR R G R Gm

. R I W EER G I R SN T e G — — — — P T W N WD M. D ErR A m ey e o SR S i e My A G D D G - - ————— —— —— —— a—

. D G I G G e S D I G D e A — — - — — — — — — ——— I D —— D R —— D G - G G D D - —— ——— =

D SR G T mun W e G WA GER G GEP WE G TR G Gy de D D M el GEF e e M Gy T D M D e GEF D G MG D GIF G D I W GEF WY D MR FEE G e e e SR G SR e SED MDD SR S n -

G A G MR ST I G G D G I R Y N MW= R R e e GED ED G qrh v mee U TS G M Gan ey v e SR Gl e e e M G M D e D e G D e G S G G S e AR Sy A SR S Eas M e
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Lesson 22

Purpose

Materials

Introduce the Lesson

Present the Lesson

To experience one-way and two-way communication; to recognize the importance
of verbal and nonverbal communication in effective communication

Going Places notcbooks, copy of the “Send a Diagram” A, B, C handouts

Review the definitions of “communication,” “sender,” and “receiver.”

Have students vote on or discuss which is the most effective way to commu-
nicate, verbal or nonverbal. Then tell them that today they will test which type of
communication is more effective.

Conduct the “Send a Diagram” activity. Sclect a student or ask for a volunteer who
claims verbal virtuosity. Give her or him diagram A, and instruct her or him not to
show the diagram to anyone. (Note: You can divide the class into two groups for
this activity, if you wish.) Direct all other students to take out a piece of blank paper
and a pencil. Instruct the volunteer to do the following:

“Please describe diagram A as completely and clearly as possible so that the
class can draw onc exactly like it. You must face away from the class and keep
yourhands at yoursides. Use verbal communicationonly. Youmay notanswer
any questions from the class.”

Record the time it1akes the class to complete the diagram. Discuss the activity:

How did the sender feel? (Typically, the sender will feel

How did the receivers feel? relatively confident, and the
r=ceivers will feel uncertain and
frustrated.)

Explain that the students just experienced onc-way communication. Further
explain thatone-way communication is appropriate when we want tobe entertained.
Watching TV or a movic is an example of onc-way communication. We can’t ask
questions or talk back—only watch. Ask if they think one-way communication is
a good way to communicate when they trying to lea n or understand something?

Check students’ diagrams against the original. Discuss whether the one-way
communication was effcctive communication. Ask students what may have made
it more effective.

Select asecond volunteer and give himor her diagram B. Tell the volunteerthat
he or she should face the class and describe the diagram. He or she may not use his
or her hands, but the class may ask questions and he or she may answer verbally.

Record the time it takes for the class to complete disgram B. Discuss the
activity,

How did the sender feel? Why? (Typically, the sender will feel less

How did the reccivers feel? Why? confident and more frustrated, and
the receivers will feel more
confident and less frustrated.)

Explain that the students just experienced two-way communication. In two-
way communication, the sender receives a response, or feedback, to tell how
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Follow Up

Looking Ahead

effectively he or she has communicated. If the receiver responds in an unexpected
way, the sender knows there has been a breakdown in communication. Check
students’ diagrams against the original. (When compared with the results of the
one-way communication, it should be clear that the two-way communication takes
longer, but the results are more accurate.)

Do the “Send a Diagram” activity a third time, using diagram C. Allow the
sender to use nonverbal communication, such as hand gestures and signals (short of
actually drawing the diagram for the class). Compare the results to the first two
attempts. Discuss.

Why is communication important. Students should arrive at the following conclu-
sions:

1. It is impoertant in building and maintaining relationships among family and
friends. All relationships suffer when people can’t or won’t communicate.

2. Itleads to better self-understanding and strengthens self-image.

3. Good communication makes a person better able to counsel and assist others.
Reiterate that good communication consists of both expressing oneself and listen-
ing 10 another person expressing himself or herself. Emphasize that effective com-
munication takes practice, and it is as important to practice listening as it is to

practice expressing oneself. Tellstudents that tomorrow they will begin to work on
their listening skills.
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Handout

Send a Diagram A

Name
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Handout

Send a Diagram B

Name

N
£
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